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INTRODUCTION

This report was prepared at the conclusion of a
four-year program for the "dropout-prone" student in the
Quincy, Illinois, public schools which was jointly orerated
by Southern Illincis University and the Quincy School
System. The program was financed by the U. S. Department
of Health, Education, and Welfare, Projects D-041l and
HRD-555-66, | :

Research had discovered that approximately one-third
of the students in grades seven through twelve were un-
successful in meeting the educational requirements of the
school system. And, as a result, these students dis-
continued school attendance prior to graduation. This
failure to meet school requirements was later seen in their
failure in the vocational and civic community.

Intervention in this course of failure was the specific
goal of the program. A curriculum aimed at the "dropout-
prone" student was developed as well as specific programs
for vocational preparedness. Concurrently, the program
developed a climate of teacher understanding anrd involve-
ment leading to a school environment in which these
students with learning difficulties could achieve success.

Following is a description of this intervention attempt
along with a summary of the program and the conclusions of
the authors.




CHAPTER I

THE PROBLEM

I, Background

Approximately one third of the students from grades seven thfough
twelve are utxsuc:_c'ésst‘ui' in fulfilling the requirements of our educational - .
system. These students who offen diséontinué schooliﬁg before graduation
repeat this failure experience in the ‘voéationai and civic community. Some
of.i-_;he' t"éctors contributing to this lack of adjustment to the school by a
,.,__sii_ab'le percentage of its student population are: {1) low linguistic growth,
- (2) cultural deprivation, (3) social alienation, (4) inappropriateness of
| -élc(lucatiolnal éxperience to voeational expectations; and (5) a lack 61‘ school‘
" and home environment suitable to the individual's development, " Dropout-
'p'rcp':.ne," students are unabie to find a satisfactory place for themselves in
-the ,pz_"ég_aent environment of the -séhodl. They lack the basic 'edixca_tional
svk’il‘is' aﬁd are handicapped in the development of healthy personal practices.
| The school is failing to satisfy theixj ,néeds.

Insofar as the schools are concerned, there is a need for a four-~
fc:lci approach, First, to develop preventative programs aiméd'a.t the
- early school years of the student with learning difficulties.l Second, to
develop ‘a "comprehensive curriculum and a school envirohment in which
-~ the student can achieve success. Such a program needs to take into |
account the needs and interests of these students while providing oppdr-

- tunities for social status and personaiity development, Third, the
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schools need to provide opportunity for achievement of vocational pre-
.pére_dnesé. | Ahd fourth, théy neéd to develop a definite climate of teacher
understanding and involvement to attain maximum effectiveness. There
is lifﬂe Q§estiop.that students in tlus catggory have the capacity to develop
into useful and productive citizens if they are guided in the acquisition of
: _the knowledge, skills, and self-acceptance appropriate to their life's
.develdpmentélf needs, However, the pathway to adultﬁood through achieve-
ment in an academic school program and subsequént high school graduation
is made rocky by :diffefences in expected and_actual accomplishinénts, In
'many.cases the student with learning difficulties requires; (1) a care-
fully sﬁpervised_training expei'ience in which he can develof: habits of
responéibility and wholesome attitudes toward work as well as specific
technical skills, (2) more concrete vicarious exper_iences, (3) involve-
ment in shoﬁ-range goal visualization because of llimi'ted concepf of
future goals, and (4) learning .exéerienc_és to promote the concepts of
different job classifications and opportunities in order to earn a liveli-
~hood. This situation points fo a need for a school cur_ri(:_ulum includirig
aptual VOcatibnal expgrignce in conjunction with classrocm learning. |
| The pr_esgnt experimen,talresearch demonstrationl was proposed
to meet | the requnéibiliiy of the school community for a comprehensive
curricular adaptation and a wor_k experiénce program appropriate to the

needs of the dropout-prone student in grades seven through twelve,




II. Objectives

This projelct sought to demonstrate an educational progcem
which would have the following purposes:
1. To meet the needs of the _student__withiearning
| difficultiee' for vo-ca'tiona_l preparedxiess.
2. To retain slow lear'nirig and socially alienated
| siudents in the ,s'chc,ol progrem thrcugh the
twelfth year, |
3. To provide opportunity for and guidance toward
adequatelpersonal anc emotional development,
4. To facilitate the 1;ransitiiion, of the dropout-prone
sttident betw.eeri. the elerhehtery schocl, junior high
- school, ‘senior high school, the world of work,
responsible citizenship, and 'family living,
The foregoing general purposes were implemented by the
| follcwing‘ specific objectives:
1. To 'deveicp a sequeptial curriculum in grades seven
| throngh twelve providing concrete experiences
geared to the nee’ds of dropout-prone students.
2. To provide an agency within the school to integrate
work experiences with classroom learning and to

provide 'par_t'-tir'ne work experiences and vocational

counseling.
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3. To provide a program of vocational prepargdness 1_’or the
student with learning 'diffiéultieé. having termination
possibilities in the late giades.
' 4, To delineate the role of the teacher of dropout-prone
students, |
- 6, To demonstraie and evaluate the impact of the proposed
| méjor 'cuxjricular changes upon the educaﬁdnal progress,
vocational adjustment, and perscnal ﬁvell-being of the
dropout-prone student. |
6. To develop new materials and teaching techniques
suitable for use by other school systems,
T | To provide a final report of whaf has happenéd after
three years of a pla;med five-year program.
The above purposes and objectives are directly related to the
findings‘ of the research in this fieid.’ Less direct, but nonetheless
| obvious, is the need of the teacher of the student with learning
) difﬁcﬁltiés to qbtaih curricular guidance; professional status, and

new learning materials to make learning meaningful and attraétive. .
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- CHAPTER 11

- REVIEW OF RELATED RESEARCH

" I -Research in the Community

' The Quincy Youth Development Project carried out an eleven
year longitudinal action-résearch -st\idy of two complete age groups of
Quixicy,’ I;iinoig, séhobl children, In the course of this larger research
design specific s_tudies, were completed wﬁich yielded knowledge of the
‘plight of the drop;atéprone étudent, : implications for programming,
and som'e‘ experiénc'e' with' curricular modifiéations for the student

with learning difficulties, ! |
Three épecific Jstudiesﬁ. undér contraci with the U, S, Office
of Education and the National Institute of Mental Health, exhibited the
measurable effectiveness of ;m'odified curricular approaches for slow
learners who, for the most part, were found to be dropout-prone
‘students, However, -c‘oritinuation of these curricular modifications
obviated and amplified the need for even more drastic departures from
traditional curricular adaptions,
.The following results from the study of the "Motivations of
Youth fof Leaving School", completed in 1960, are pertinant to this
l‘s’tudy: . | | |
1. The dropout is of lower intellectual ability and social
-gtatus than the étéyin and has a consistant record of

school failure and soecisi alienation,
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2. The dropout is inferior 'to a control population matched
for sex; age, intelligence, and social adjustment and
later life adjustment.

3: The school dropout has few part-time jobs whﬂe in

. schocl and is not able to find adequate employment
for several years after dropping out of school. He
is consistently less successful at 6btaining a job
and making a satisfactory work adjustment than are
.matched controls who stay in school.

4, The dropout-prone studeht experiences gevere frustra-
txona and critical school failure subsequent to the
transition from the residential area elementary
school to the large central junior high school at

the seventh grade level, e ‘

II. Teacher Attitude

A number of investigators have posed questions regarding the
effect of teacher aﬂitude on,measuied deviancy among children in
deptésaédv 'areés; (Grbff;- 3 Davidson, ét al4). Sexton5 and K-ronberg6
indicated that there is an effecting result,

Dévidscm emphasized v’that many of the current difficulties of
the educational system, discipline, insufficient academic motivation,
and inadequate reading ability, stem in part from the academic attitude
of the .f.té'achei'a tbward their pupils, the majority of whom are children

N

[
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of workers. The author went on to 'ask how a teacher could fulfill his
task of educating a worker's child when he (the teachei) places a low
value on the parent. 4

Each child needs some assistance in developing positive attitudes
toward the school and community, The teacher is of paramount impor-
tance in his clagsroom apprpach and parent involvement., It is very
essential in conducting a successful program to have the understanding
and cooperation of the parent.

Kephart édinted out that our modern civilization demands more
of the child than ever before, but is decreasing the opportunity which
it offers the child.

| Shapp conciuded .that it the amdent doéa not care the teacher

who does can try to reach the child by teaching more creatively. Also,
the life situatibn approach is a must due to the fact that mathematics,
science, history, geography, etc., have importance only if and when
they bear on something that has meaning to the disadvantaged child. 8

111, yut=-Prone Students

Needs of Drop:

Kelley criticized certain curricular approaches used in teaching the

-dropout-prone student. Employers and college teachers who are

rzece‘tving‘ youths hoiding diplomasg but who have done nothing in school

claim that the curriculum has been “"watered down", Kelley further

poirit;s out that if soup does not taste good in the beginning, no amount
of water will improve the flavor. There is a need for fresh and dif-

ferent soup. 0




-8

Rpman concluded from va study he conducted that remedial
reading programs which are not therapeutically oriented usually fail
with delinquents, since learning depends upon the cooperation of a
"reasonable ego” which most delinquents don't have, 10
IV. Social Status

‘The fact that slow learning éhildre,n tend to come from low
socio-economic backgrounds was stated by Kirk. In a longitudinal
study with young retarded children, he demonstrated that cultural
factors have an effect on mental retardation, 11 Hollingshead
reported that appfo:dmately ninety per cent come from the lowest
social class, 12 |

Campbell conducted a étudy of 100 secondary school

- children who were categerized according to four criteria. His

findings strongly confirmed the widely heid belief that certain
aspects of home background greatly affect secondary school
achievement.13

Gragg, “ Sheldon, 15 Snepp, 16 and Costert!? anl agree that
the majority of the school dropouts are from the lower class,
minority groups, not active in extra curricular life of the school,
patronized by their teachers, and have difficulty making friends

agv school,

l?emmal and Social Adjustment
17

V.

Dillon, °° Dresher, 18 and Coster, 19 reported that dropouts




.
were often overage in grade and felt insecure and rejected by their
' classmates and teachers.

Wolfbein reported on a study in which twenty-two thousand
school dropouts were studied by the Bureau of Labor Statistics in . -
1988, Significant tigures from this study show that approxi:hately-
thh‘tyQ-five per cent of the dropduts indicated they left school because
of adverse experiences. Also, one fourth of the boys and one eighth
of the girls dropped out to get a job, Twenty-two per cent of the
'g'lrls quit school to get married while no boys reported quitting
for that reason. |

‘A very significant discrepancy in the figures shows that
school records indicated that approximately eighteen per cenf quit
because of reaching age 16, while only five per cent of the dropouts
20

. gave this as a reason. ”

V1. Family Background

Stone, 2! Segel, 22 and Dresher!® reported that dropouta’
parents had little education, and did not display evidence of value on
~ ”e&ﬁcatio;'i or interest in school activities. They also note that drop-
outs more often came from minority groups and from broken homes.
That families of dropouts did not have enough money for school fees
was reporicd by McCreary, 23 Jacobs, 24 and Cook?3, Thay saw the
dropout as lacking monéy .fbr status éymbols. The dropout had fewer

part~-time joba while in school, and the curriculum wes not seen as

voeationaliy relevant by him,
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The related research giv«as ’us a picture of the dropout or

dropout-prone student. as an inadequate person. Kis performance
on a number of characteristics is inferior to that of his peers who
atay in school. He finds it quite difficult to accomplish in school
and out. - He has fewer part-time jobs wh:le in school. Though werk
is frequently given as a reason for dropping school he has difficuliy
finding a job and achieves a poor work record when he is emploved.

| Teag:her attitude toward the student is seen as a contributing
factor arid combined with academic pressure causes poor attitude
and poor performance. A need is shown for a different type of
curriculum rether than a watering down of the traditional curriculum,
Teaching is seen as needing to be therapeutically oriented rather than
having the geal of catching the students up with other students.

Several researchers have cominented upon the importance

‘of the home background in causing students to be dropcut-prone.
Thé social distance between the home and the school was mentioned
particularly, as well as parental attitude toward school and academic
 activity. A dislike for school and for teachers, possibly growing out
of the factors mentioned in the two previous paragraphs, has been
given both for faiiure in subjects and for dropping out of school.

The importance of vocational information and vocational
counseling is indicated by unrealistic attitudes students were found

to have toward the world of work.
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CHAPTER Il

PROCEDURES

.1, -Setting

This program took place in the large central junior and
séhidr high schoole in Quincy, Ilinois, These schools included all
public schobl students in grades seven through twelve in this stabie
urban center of approximately 50, 000 population. All social classes
and ability levels were represented by the student body of approxi-
raately thirty-three hundred students attending these schools.

The students who ‘made up the treatment population were
those juc'lgedx to bev‘ "first priority" dropout-prone students according
to the following factors: (1) intelligence, (2) reading achievement,
(3) academic achievement, (4) socio-economic status, and (5) social
adjustment, In the summer of 1963 a group‘of 66 entering seventh
graders was sclected ag well as groups of 44 tenth, eleventh, and
twelfth grade students, New grdupa of ceventh graders and tenth
graders have ~l)een selected in subsequ‘ent years,

II, Personnel

The direction, supervision, and research functions of the
program were carried on by a central office staff of thé following
personnel:

' The administrative director was responsible for providing

the ovérall policy formulation and administrative direction of the
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total project operation. He represented Southern minoi University
and its responsibilities to the U. S. Office of Education and the
Quincy public schools. He coordinated and supplied consultant services
in épecialized areas as the need arose during the continuation of the
project.

The project coordinator was responsible for the overall

direction and supervisicn of all the program operations. He was
responsible for research procedures aimed at evaluating the experi-
mental research demonstration in light of iis objecti{res. He devised
and selected record keeping prbcedure and measurement instruments,
and directed all project personnel in the collectiop of data. He made
frequent observations of all phases of the demonstration' and' sécured
descriptive and quantitative information pertinent to the evaluation

and dissemination of the demonstration results. Statistical analysis,
research reports; and publication of the demonstration results were
the director's responsibility.

The curriculum gperviéor, under the direction of the project

coordinator, directed the summer curriculum workshops, weekly
curriculum meetings, and was responsible for all in-service training.
Aibng with the director, he selected, devised, purchased, and dis-
tributed instructional materials for teachers in the program. Under
the 'direc_tion of the project coordinator, he prepared curriculum guides
for digtribution to interested school systems on a nation-wide basis.

In addition, he wag responsible for day-to-day consultation with



1%
P

teachers, demonstration of classroom techniques, public relations,
parent groups, the planniﬁg of fieid trips, schedunng bf appropriate
classrodm guests, and all supervision. ahd improvement of instruction.
He worked closely with individual students, parents, and teachers in
.caqses requiring cons‘ultative help. He worked jointly under the admin-~
istrative ‘supervisio'n of the project coordinator and the building
principal.

The work experience supervisor established contact with

employers, unions, associations, and intérested citizens as appro-
priate in the establishment of work-study programs. He was respon-
sible for scheduling, supervising, and evaluating all students 'worl;ing
part-time in connection with the demonétraﬁon. He was jointly
responsible to the project coordinat,or and to the building principal
for all work with students. The work experience supervisor was
responsibie for all vocational testing and guidance and worked closely
with the curriculum supervisor on vocational units included in the
curriculum,

A demonstration teacher assisted in the coordination of

teachers and students in the demonstration. He worked with the
curriculum supervisor and work experience supervisor in planning
and initiating demonstrzation experiences.

During the third yeaf of the program a qualified social worker
was employed for several months ag a parent visitation worker, Hei'

duties were generally to establish closer school contact with the home,

~ 14
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More spe’ci{ically she evaluated the home environment of students
and interpreted this to the staff and teachers. She wrote individual
reports and referred specific findings to the teachers concerned.,

III. Organization oi ‘he Department

The department developed gradually over th;'-: three-year
period to a complete department with 300 students, 13 full-time and
5 part-time classroom teachersg. It included grade levels seven
through twelve. The following chart shows the development of the

program by classes:

CHART 1

Number of Demonstration Groups

~ 1963-64 1964-65 1965-66
Grade Full Part Full Part Full Part
Level Time Time Time Time Time Time

7 3 - 3 1 3 i
8 - 3 3 1 3 1
o - 3 - 1 3 1

10 2 - 2 - 2 -

11 2 - 2 - 2 -

12 2 - 2. - 2 -

Note: Each class repreasents approximately 20 students
and 1 teacher,

IV. The School Program

Students were scheduled into project classes approximately

i

four_ hbnré per day. In grades seven and eight the four curriculum
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demonstration classes consisted of communication skills, social
iiving, arithmetic skills, science and home economics or industrial
arts. Students received one semester of science and one semester
of home economics or industrial arts each year. Students in grades
nine through twelve were taught communication skills and social living
in a two hour block class. Ninth grade students were taught general
math and home economics or industrial arts.

This pattern was followed through-grade twelve except that
science took the place of math at the tenth grade and work experience
was substituted for one of these courses in many instances. Students
were encouraged to participate in work experience for at least one of
their three years at senior high. Some students participated all three
- years. Students received credit on a one credit per two hours basis
with a maximum of one credit per year allowed for grades niqe, ten,
and eleven,, and a two credit maximum in grade twelve.

In grades ten through twelve the social studies-language arts
block was definitely required. The rest of the individual's yearly
schedule was planned with the best interest of the student at heart
and with the opportunity for scheduling him taken into account, A
majority of students took three yearé of physical education, one year
of science, one year of math, at least one year of home cconomics
or industrial arts, and at least one year of work experience. This
left two units during the three year period which the student - was

relatively free to elect.

. A
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Freedom was given also for students with special intereate or

scheduling difficulties to deviate from these guidelines with the coun-
selor's approval, Some students were scheduled into the following

regular classes on a restricted basis:

 Biology B ~ Chorus General Math
General Science Typing ' Agriculture
Art Senior Business Health & Safety

The following is a grade by grade listing of the subjects

offered the curriculum demonstration students:

Seventh Grade

Len-guage Arts
Social Studies
.Arit'tuuetic
Sci‘ence’
- Industrial Arts, Home Economics
Work Experience (Cafeteria, Class Projects)
- Physical Education
Eighth Grade

Language Arts
Social Studies

Arithimetic

Industrisl Arts, Home Economics

Work Experience (Cateteria, School Store, Class Projects,
‘ Gn-the-—Job Training-Sheltered Work Program)

Phyeieal Education




i;linth Grade

Languag‘e Arts

.‘ Social Studies

Arithmetic

Industrial Arts, Home Economics

Work Experience (Cafeteria, School Store, Class Projects
On-the-Job Training-Sheltered Work Program)

Physieal Education
Tenth Grade
Language Arts
‘Social Studies
Math - Biology
Industﬂal Aﬁé&"f.ﬂome Economics

Work Experience (S‘ervice Station, On-the-Job Training-
Sheltered Work Program)

Physical Education
Driver | Education

Eleventh Grade

Language Arts

Social Studies

Business and Industrial Math
Industrial Arts, Heme Economics

| Electives (Art. Typing. Health and Safety)

Work Experience (Service Station, On-the-JoB Treinlng
e ~.Sheltered Work Program)

Phys;lcal Education .
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Twelfth Grade

Language Arts |

Sociai Studies - Social & Vocation Topics - Vocationai Testing
Industrial Arts, Home Economics

Electives (Senior Business, Health & Safety, General Science)

Work Experience (Service Station, On-the-Job Training-
Sheltered Work Program)

Physical Education

In the language arts classes, the program was designed to brihg
the student up to his level of ability rather than to have the student
catch up with students in the regular program. It was pbssible for
students to do £0, but this was not stressed. Instruction was individ-
ualized as much as possible,

Facts were not stressed in social studies as much as making
the student aware of his shrroundings and helping him to adjust to
society, Attitudes toward school and society were of the utmost
importance, as in all classes.

The math curriculum was structured by project teachers to
include a practical gide of mathematics and to involve the thinking
1,t:11'¢>¢':esésets’s as much as the mecMca.

In the junior high school, the boys in the industrial arts classes
were scheduled into home economics and the girls in the home economics
classes were scheduled into the industrial arts program for a short

period of time. This was done to develop an awareness énd an appre-~

ciation of the duties and responsibilites a family and society might
place upon each person,




_-19-
V. Sheltered Vork Experience

A sheltered work experience was developed for the youngster
who was unable or ill-prepare’d to work outside of the school environ-
menf. A sérvice station was leased from an 611 company by the
Curriculum Demonstration Program to provide a sheltered work
experience. The gervice station was used not only to train a youngster
to be a service station attendant, but also to instill the habits necesaary
foi' successful work. In the station he was taught to meet people, keep
a good appearance, make change, etc. A school store was operated
by the project students at both the junior and senior high schools, In
addition, the project had a work supervisor who was in charge of stu-
dents for a custodial program at the schools. The student learned
about landscaping, maintenance, and other areas., When a student
had been given a Class I evaluation on his job, Le or she was qualified
for placement in the community. (The work experience program is
explained more fully in chapter VIIL, )

VL. In-Service Training

A vigorous program of in-service training of teachers was
carried out during all three years of the project. The program
inciuded summer workshops, bi-weekly faculty meetings, small group
meetings, individual conferences, and an on-gcing consultation of
planning and curriculum development. The main purposes were:

(1) to make the teachers sensitive to the problems of working with
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this group of students, (2) to develop a teamwork approach,
(3) to develop a knowledge of special methods and techniques

" with students with these characteristics, and (4) to

develop and ii:itfate a total’ curricula program and materials.

ter VII ’tor , more complete description of the in-service

,,t
A
&
¥
&y
%3
b,
P
B
3%
i
N
e
%
-
v




| CHAPTER IV
- THE STUDENTS
) Selectien
"The students. for the Curriculum Demonstration Program
were selected on the five factors of mtelhgence, reading achievemer:.,
general achievement, soc:o-»economic status. and adjustment to schoc:.
'These students, along with the eontrol group, “made up appro:nmately
fourteen per cent of the students who fell at the bottom of the ranking
~ of the total class group according to the average of these five factors
as measured by objective instruments. The educable mentany hazls.dzmv
capped students were not included in selection as they were excluded
from the regular school program.

Itis recognized that these are factors which correlate highly
‘with one another. Th_erefore. the Curriculum Demonstraiion Prograt.
students rank low eu the scale when each of these factors is considere:i
separately. This is shown by chart II which shows the number of
students in the 1965-66 seventh grade class who fell into each quintile
according to each selection factor. More than fifty per cent of the

students fell into the fifth quintile on each factor except socio-econoris

gtatus,
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Chart II
Number of 1965-66 Seventh'Grade CDP Students in Each

Quintile According to Each of the Selection Factors

“Quintile I; Q. Reading Academic Socio-  Adjust-
— Achievement Achievement Economic ment

) 62 75 75 19 70

4 19 17 13 35 19

3 1 0 4 34 3

2 0 0 0 4 0

1 0 0 0 0 0
I, Intelligence

The 1.Q. score was obtained from the California Test of
Mental Maturity administered during the sixth grade., The highest
I.Q. obtained was 109 and the lowest was 70. The median I.Q. of

the 1965-66 seventh, eighth, and ninth gradus was 92, Reading

o ’abﬂity is required on the test instrument used. Both socio-economic

) -at;a_tus"and emotional adjustment can also affect performance on an
i@teméence test. It is possible that a higher potential ability was

repregented than was evidenced by the 1.Q. scores. It cen easily

. be éeeiri on 'chart HI that more than half of the students fell between

LQ. 85and 100,
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Chart III
Graph of the Sixth Grade 1.G. of 1965-66 Students

in Grade Eighth-Ninth (Combination)
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I, Reading Achievement

The reading factor was obtained by quintiling the reading
-~ scores from the Iowa Achievemént Test administex;ed at the sixth
gradé; The highest reading score obtained by a CDP student in |
the sixth grade was ﬁ. 5 and the lowest was 2.8. The median was
4.8. it can be noted in chart II that the low reading achievement
was the most consistant of the five factors for the 1965-66 seventh
grade. This tended to be frue of the other clagsses., Whether poor

reading achievement was treated as a cause or a result, it was




certainly a very important factor to be considered in working with

this group of students. ChartlIV shows the reading levels of two
classes as they were nieasared in the sixth grade. Eighty-nine per

cent were retarded oue year or more in reading achievement.

Chart IV
Graph of the Sixth Grade Reading Level of 1965-66
Students in Grade Eighth-Ninth (Combinatior)
o of | |
Students
45 =
it g =
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15 E E E E E
g B = 2 =
10 = & = B E
E E E E E
5 | = = B 82 E E E =
Readingin = 2.6 3.1 3.6 4,1 4.6 5.1 5.6 6.1
Yrs. & Months 3,0 3.5 4.0 4.5 5,0 5.5 6.0 6.5

]

1V. Academ:c Achievement

The academic ach:evement factor was obtained by averaging
the grades each student received during the fifth and sixth grades. The

scores were ranked and quint:led Some bias could have crept into

this selection due to the fact that students in the lower socio-economic
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areas tended to receive comparatively higher grades for similar
performance than students in higher socio~economic schools.‘ A
single grading system is used by the school system, however,
Students selected tended to come from the schools in the culturally
disadvantaged areas. Sixty-five per cent of the 1965-66 junior high
CDP students lived in the area comprisiug the four school dist-icts
rzcognized to be the cultﬁraily disadvantaged area. In 1958 and 1960
only forty-seven per cent of the graduates of these four schools
finished high school. Approximately fifty-nine per cent of the city's
delinquents attended these four schools, 26

V. Sociof-Economic Status

- The socis»econbmic factor was obtained by adding the scores
of a residence faétor and an occupational factor and converting these
to a five point scale to compare with the quintile scores of other factors.
The occupational scores were obtained by using Warner's Revised Scale
for Rating Occupatione, 27 The residence scores were obtained from
a rating of residential areas done by the Quincy Youth Development
Commission personnel in 1962,

it can be noted from chart I that thirty-seven per cent of the

. seventh grade CDP students in 196£~66 were in the middle rating on
' the five point rating scaie. Data ~llected from home vigits casts some
doubts that such a high percentage of these students cé,me from families
which represent average socio-economic status. Though no objective

anglysis has been done it seems likely that on an average, CDP

2




students tended to represent lower socio?economic status than is
indicated by chart I,

- The socio-economic factors of the 1965-66 ninth graders
are visually represented on chart V. The socio-economic factors
are roughly equal to the third, fourth, and fifth quintiles. This

class is representative of other classes in the program,

Chart V
Socio=-Economic Factors

Of 1965~-66 Ninth Graders
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Chart VI and VII show the mean I.Q. and mean reading grade
levels respectively of the students with each factor designation. This

irdicates the relationship between these factors commented upon

earlier,




Mean L. Q. of 1965-66 Ninth Graders by

Chart V1
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VL _Adjustment

The adjustment factor was obtained from a Pupil Adjustment
Rating Sheet completed by the students' sixth grade teachers. Scores
from this rating scale wex;e converted to a five point withdrawn factor,
agéresaive factor, and leadership factor, roughly approximating
quintiles. The loivest of the withdrawn or aggressive factor was
used. Approximately seventy per cent of the seventh grade CDP
sftudents of 1965-66 were in the fifth quintile on either the withdrawn
or aggressive factor.

VI Background of Students

It is probably correct to assume that no one cause was entirely
responsible for the student's need for being in the CDP. Some indi-
viduai's needs might have been rather adequately explained by one
factor. More than likely, however, a combination of interrelated
factors caused maladjustment to the school program. The basic or
primary cause might have been one or more of such factors as low
intelligence, physical disability, emotional instability, alienation
because of cultural deprivation, and poor motivation.

By the seventh grade, combined poor r/eading ability, poor
self-concept, and alienation to school because of repeated failures
greatly increased the probability of early school leaving,

VIII, Disability Development

It was difficult to know to what éxtent the student's learning

difficulty was (1) explained by a low level of intellectual function,




(2) developed because of cultural deprivation or emotional instabilicy,
oﬁ (3) caused by the repeated conflict with the expectatioﬁa for school
performance and behavior,

Compensation can be made in some degree for cultural depri-
vation although this is difficult at any stage of development and
becomes increasingly difficult as children grow older. Emotional
instability can be corrected through some means but it is difficult to
change in the classroom setting. Both of these factors had to be
understood and dealt with by the classroom teacher in the Curriculum
Demonstration Program,. The emotional instability generally was
related to inadequate performance in the school situation, or to the
cultural conflict between the school and the home.

Many of these disabilities were further complicated by a
lack of desire to conform to the behavioral expectations of school
personnel. The continuing conflict between the student's expectations,
the schodl's expectations, and the reality of actual performence
served to depress motivation to succeed. The result was a rejection
of school by the student and a feeling that the school had rejected him,

Out of this rejection, grew several limiting attitudes and personality

problems,
IX, Self-Concept

| One limiting attitude which was found to be prevalert in CDP
students was their lack of confidence in their learning ability. The

students saw themselves as not being persons of worth in the ‘academic
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setting. They were completely satisfied with the minimum passing
grade. One student made this remark:

"If I can make ''D's" that's good enough for me., That's

passing. I'm not very good anyway., "

The implication is here that he is satisfied to accept a lower
grade in order to work less. This could be defensively insinuating
that he could do better if he were willing to work harder. It indicates
détinitely that his goals do not include making average or better
grades. It indicates complete satisfaction with the low grades,

Parents contributed to this inadequate'self-concept by their
attitudes toward the learning ability of their children. A large
percentage of the parents made statements that their child ﬁad
pever been able to learn or was a behavior problem. It was easy
to recognize that they had accepted this fact, expected this per-
formance and behavior of the child, and communicated this to the
child, |

The project personnel got use to hearing comments such
as the following when talking to parents:

" He always was slow," or,

""He has never learned as well as his brother, "

Parents were quick to resign themselves to what they

- seemed to accept as the inevitable, that their child could not learn.

There were cases in which parents tried to influence the learning of




the child by authoritarian methods, taking away priveleges or
forcing the child to study so much each day, One parent had
employed a tutor. By the sevénth grade most had given up and
expected poor performance. There was evidence that poor per-
formance had been expected from very early in the child's life, It
was not unusual for parents to offer an explanation of why the child
could not learn., In some cases these reasons probably had bases
in fact. The fact that the parents accepted and exaggerated the
limitations probably had an effect on the child's expectations.

’fhese reasons ranged from physical disabilities to a
general blaming of the school. One parent blamed the grading - -
system in elementary school, which he said, '"rewarded the student
for not learring”. He thought students should, "sink or swim".

Other parents blamed a particular teacher, an illness, or
an accident. For the most part the blame was laid directly upon
the child's inability.
X, Defense Mechanisms

Students in such a position, as could be expected, had
developed defensive mechanisms to protect themselves from their
own feeling of inadequacies and the expectations of society. An
overt "I don't care" attitude was such a defense mechanism. If
it ‘vasn't of importance to the student whether he did well or not,

he could not be hurt by not doing well. This was a form of the




«32-

"sour grapes" mechanism. Motivation by many of the commonly
used negative”techniques such as threat of a failing grade was not
successful in overcoming this attitude. On the other hand some
students, when given 2 glimmer of hope to succeed, were highly
motivated by the possibility of satisfactory grades.

Studeats tended toward diversionary tactics in the classroom
such as a joking reaction to serious academic stimuli or changing
the subject. These were interpreted as defensive mechanisms.

The student by such tactics managed to keep from having to deal
with situations in which he feared failure.

Studepts rationalized about their inadequacies. One
student blamed his .poor work performance on "'slow hands'. Such
remarks as, "I just never could do math'', were used to explain
poor performance, Tho;xgh this was a deep seated feeling having
to do with poor self-concept mentioned earlier, it was also used
in a more superficial way to éxplain away the necessity of putting
forth effort on an enterprise in which failure was anticipated. This
attitude lay like a wet blanket over attempts to stimulate enthusiasm
and motivation,

Perhaps the most prominent of the defense mechanisms used
was the shifting of responsibility for accomplishment to the teacher,
This was evidenced in attitudes from the criticism of past teachers

to the complaint that teachers "don't make us study”.




One example of this attitude was the criticism of the handling
of certain materials used on an independent learning basis. Students
insisted that it was possible to cheat, therefore, progress was not
made. ' Students performed work at their own level and speed and
checked their own work and progress. When it was pointed out that

they could not cheat anyone except themselves, as the grade was not
¥

' established on a basis of the independent work, the common reaction

was, '""Why should we do the work if we can find the answers without
doing it?"

It was extremely difficult to establish an acceptance of the
idea of school activities for the sake of progress. Even students
who were motivated to proper classroom performance struggled
to keep the roles defined as mildly interested students performing
under a teacher taskmaster who was responsible for accomplishing
the education process. These students reserved the right to be
uncooperative if they did not like the tasks assigned or felt they

jwe'ré't';o difficult, or to criticize the tasks as not being worthwhile,
| How to make use of, or cope with these role expectations formed
a B;sis ‘fér many teacher conferences,
- The habit of not cooperating had been developed to the point
of its being used as a compensation mechanism, Students gained a
feeling of ‘acéomplishment from their ability to foil the teacher's

attempts at classroom activity and management. Many of these
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students had become expert in manipulating teachers into power
struggles, (thers used ino,re subtle devices to frustrate the
teacher's efforis or @mg#ged in outright defiance. In any case stu~
dents did receive a feeling' of accomplishment and peer recognition
through successfully coun:tering‘ the teacher's goals.

XI, Attitude Toward School

Another attitude with which it was hard to deal was the
dislike for academic or school-like activitiee, These students
had rejected and felt rejected by the school and terded to reject
activities which they identified with their past failures. A large
percentage of the parents of the Curriculum D‘emonstration Pro-
Ject students had met with the sarhe experiences in school and
had the same attitudes, This fact contributed to the children's
rejection. In many cases the student merely adopted the parents!
attitudes. This attitude was enough to make an unsatisfactor);
experience in sch601 likely. Out of this unsatisfactory experience
grew a more deeply confirmed rejection of school and of society. _
XI1L | Summary

Students enrolled in the Curriculum Demonstration Project,
alohg with the control group, made up approxiinately the lower
fourteen per cent of the total population of the schoo‘i ranked according
“to. the- factors of intelligence, reading achievement, academic achieve-

ment, socio-economic status, and school adjustment. The inadeguacy
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that was the most éon#mon among these students was a general
practice of poor performance in thé academic setting. Reading
‘disability was very commpn as were certain behavior patterns which
;g{gge'_d;s;quiye_ to the traditional school setting, These behavior
patterns grew, in part, from ﬂattitude's of rejection of school and

| .thés feénng that theschool hédv rejected them. ‘These attitudes were
--also rather '--cb’:_mhonfto this group.- The basic causes for this
. tendency not ;tb ‘;fu'nci:ic;*n"1'»1‘"r'ar'(e11j in the school éettirng and the attitude

L “of rejection of school were:varied,:
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CHAPTER V

STUDENT REACTION TO PROGRAM

L General Reaction

The Curriculum Demonstration Program students' general
reaction to the project was positive. As a rule, their attitude depended
upou their attitude toward their own difficulties with school and learning.
Those who recognized that they had learning difficulties ;md who wished
to overcome them tended to appreciate the projéct.' Those who had
rationalized away their difficﬁltiés had to find a way to rationalize
their being in the prbject. |

~ The attitude of the parenfs was important to the attitude of the
students at the lower grade levels. All parents were visited before
students were placed in the project. | The emphasis was placed upon the
fact ihat the student was having learning difficulties. In practically all
cases the parents were aware of this, Usually when the advantage# of
thé’ project were explained, e.g., more individual attention, smaller
classes, a gpecial curriculum, the parents reacted favorably. The
same type explanation was made to the students and they usya.lly reacted
similarly. |

The.'quesfion of how long a student must stay in the project was
a cqmmdn,. one both from the students' and the parents' viewpoint, " A-
point was niade of keeping this on the basis of what was best for the

child, Teachers made it known that they expected the students to remain
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| in the program through grade twelve and that their education would
not be limited. During fhe three years six students were scheduled
out at their request. A number requested to get out but were persuaded
to remain. In every case in which a student aﬁd his parents insisted
upon his leaving the projéct, this was done. Since the counselors had
waiting lists of students at all grade levels, they could easily replace
th’ose students who dropped out or meved away.
| At least five students were recommended for scheduling out
of the project who declined to do so., These stude.ts felt that they
might have some difficulty in the regular classes._ Ihey liked the

individual attention and help they received in the project classes.

5. Feeling of Accomplishment
| ‘The possibility for success was prbbably the most significant

positive reaction to the project. Junior high counselors interviewed
six randoml& chosen students. One of the questions asked was, "Are
your grades Setter in junior high than they were in elementary schooi?"
‘The following is the comment of the counselor in charge of this
activity: g

"All counsélors noted a certain sense of pride when ’students

answered this question. No hesitation was evident at all,

and all six willingly stated they were making better grades.

A certain feeling of achievement was definitely evident

during answers pertaining to this question. Thcse students

seemed to convey that for the first time they liked school




because they were _doirig passing work and were no longer at

the tail-end of their respective classes. They liked this

feeling -~ that they are no longer dumb bunnies, "

This gene;'al positive reaction toward success was appreciated
by the project staff and teachers. Some interesting discussions about
the extent to which students liked better grades for wdrking at their
level were held. The folléwing comment by an eleventh grade student
is an illustration:

"I just love it, and it helps to pass me because I don't do

so well, "

The extent to which project personnel wanted students to
accopt their learning difficulties on the one hand, and the extent it
wag desirable for students to want to overcome difficulties on the
othe;‘. were the focal points for controversy. There was some criticism
- of the project in that the students did not feel pressured to perform to
ihe top of their limitations, This criticism came from both inside and
outside the project. The following commeut of a student indicates

this attitude:
| "The project classes are all right if yéu like being spoon
fed. By that I mean the classes are too easy. In these
classes you dbn't lléve to have the brain to get a passing

grade," -

These react. ms suggest the difficulties involved in leading

groups of students to positive attitudes toward learning situations.

e
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The envircnment of success and the idea of the learner having the

responsibility for learning could be taken as a too soft fare.

_n!. Interest in the Individual

Ancther positive reaction to the project was the appreciation
students showed for the interest teachers showed in them. The
toilowing student comment shows this attitude:

"I like the program because they do try to help you in your

work. They understand you and they want to help ycu.

They never turn you down., "

Another student put it this way:

"1 think this program is very nice because it helps us to

learn things, and if we don't understand the subject the

teachers help each individual instead of the whole class."

Another student, in an article about the project in the school
paper, statéd:

- "Our teachers are very'helpful. They try to learn our needs
and fulfill them. I think every school should have a program
like this. Thank you. "

Though CDP gtudents as a group'rejected school and had a
dislike for "'school-type" activities, they retained a desire to have
a successful experience in school. Sometimes this desire was hidden
to the extent that students fought attempts to help, them. In this
manner they could at least be on the winning side when the result

they expected -~ failure -~ came about. They did appreciate
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successful attempts ’to help them, however. As one student said:
"I like it all right, It really helps a kid to get a job if he
needs the money. Otherwise, he would be kicked around
making terrible grades and not getting anywhere. "

IV, Work Exgerience

The work experience program was a very positive influence
in building a feeling of good will toward the project. This was one
of the activities which was not school-like. The student could
escape from the school for a couple of hours each day and receive
academic credit for the effort. Students in work situations could
be induced to perform tasks willingly which in the classroom situao
tion they would rebel against.

The monetary reward of course was an impozrtant factor. As
project students tended to be from low socio~-economic hoines woric
experience served td help some students stay in school. The use to
which a student's money was put did not always please teachers. For
example, some students who teachers felt could not afford cars owned
them. The fact that work experienée served to keep students in school
~and alsé pleased with the project could not be dénied. It was difficuit
to determine whether the goajl of the student was the monetary reward
or the experience and the feeling of accomplishment.

When asked how he liked the program, a ninth grade boy who
professed intentions to quit school at sixteen for full-time emplayment

said:
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"Man, this is keen. Last month I earned over eight dollars
selling school supplies in the school store, "

-One student put<it very bluntly:

"I like the project because you can get credits for working."
Another was more philosophical:

"What I like about this progfam is that I can learn valuable
skills about any of a number of jobs. You can make many
new friends and learn a little more about the work world

in this area."

It was difficult to separate the student's reaction of a desire

for money and escape from school from the desire for work habits.

Probably to the students the former were the enticing goals. The

work experience program helped prove to students that the school

personnel were interested in their welfare and this itself could

influence students toward a more satisfactory attitude.

V. Being Different or Special

The most negative reaction to the project was the fact that

it was a special project for students with difficulties, Students

could be influenced to like special treatment but by and large they

resented being "different” and wearing the badge of a '"slow learner".

As one student put it:

"I wouldn't mind if they didn't callit a project. I
am agshamed when someone asks me if I am in the

project."
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One popular football player would nct show up for tests
which were administered in an open room where etudents passing
in the hall could see him taking a test with project class students.
Another student always attempted to sit in a corner of the room
where he could not be seen from the door. For a time students
referred to each other in a degrading manner as ''retards'’.

In discussicns, fine distinctions were drawn between being
retarded and being slow. Students were inclined to insist that they
'could learn as much and/or the same thing as regular students but
tbey learned it more slowly. This distinction probably came from
the fact that the term "slow learner" was used to designate project
students during the organization of the program,

Students particularly disliked being categorized as special
educatioi; students. A junior high home economics class used the e
kitchen used by the educable mentally handicapped. When the teacher
asked for an explanation of why the students left so quickly after class
she was told that they did not like for othei' students to see them
coming out of that room. They said that that was a room for ''dummies'.

This attitude of not wishing to be different caused difficultieé
in initiating certain innovations such as individualized instruction,
multileveldjnaterials, group project activities, and specially developed
materials, Students wanted to have textbooks "like the other students'’.

The following remark was often made:

"I am:ashamed when my friends ask me where my textbooks are. "
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The implication was evidently that if they didn‘t have textbooks
in their lockers to carry in the halls, then they were not doing any
work, .It was decided to issue textbooks as status symbols for the
students even if the plaimed activity did not call for them. Some use
was made of the texts to make the students feel right about it. Even
students who could not read the issued texts felt better about it.

The same attitude prevailed about homework., The regular
students had homework and fhese students wanted it too. They were
rather unanimous on this even though a fifty per cent return on an
assignment was difficult.

| There were complaints that other éhuildren laughed at them
or reierred to them as '"dummies'. There were incidents in which
_students thought teachers outside the project treated them with
diédain.

It took a very positiw}e approach to build a feeling of acceptance
of a learning difficulty and of the fact that with special treatment the
difficulty c'ould be licked, A poor self-concept could not be corrected
if students took a derogatory attitude toward the project.

V1. Retention of Students |

It is too early to properly evaluate the ability of the program
to retain students. The test will come during the years 1966-1972,
Dﬁring those years élasses which will have been in.the projedt since
 seventh gra‘de- will be passing through the critical dropout years. It

can be noted from the chart on the following page that only one of the
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students selected at the seventh grade has dropped out. All other
dropouts had not been in the program previous to the tenth grade.

One class started. at ‘the eleventh.

Chart VIil

Retention Loss Chart of Students by Grades
- From September, 1963 - May, 1966

12th 11th 10th 9th 8th 7th Total

Total cohort possible for

each grade level | 103 151 153 63 120 194 390
Number dropped | 13 18 15 1 0 0 47
Number transferred to

‘other schools 2 6 1 2 5 1 17
Number transferred: | -

out of Project 2 5 1 3 0 0 11
Number graduated 27 ' o 27
Number in school May, 1966 29 34 41 55 63 64 286

Number deceased 1 ' ) 2

Per cent of students :
dropping out 12.6 10.0 9.8 1.6 0 0 12.1

Note: |
Students placed into project to replace drops or transfers were -
not considered.
- Students retained in grade or who dropped and re-entered were
counted in their original cohort according to their status May 1, 1966.
During the three year period there were seven separate class
groups. One graduated, two attained twelfth grade, three eleventh,
three tenth, one ninth, two eighth, and three seventh,
| Students selected for the program who did not attend as much
as one week were not considered to have been in the program,
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It is also difficult to know what standard to use as a measure
of success. It should be remembered that according to the prediction
factors all these students would have been prledicted to drop'oﬁt of the
régular school program. It is not indicaied by the previous Retention
Loss Chart, but thirty-two, 54 per cent, of thé sixty students in the
1963~64 sophomore class were in school in May, 1966, or had grad-
uated. Ten more, 16 per cent, had been transferred out of the project
or to other échools. Eighteen, 30 per cent, had dropped school while
attending project classés-." "I"hi‘s was the first class and it was expected
to have a high attrition rate. Sixty students were selected instead of
the usual forty-four to fill two Sections.s

An expected dropout rate of 34 pei' cent for grades sevéh fhiough
tweive can be calculated by adding the per cents of tie total cohorts of
each grade which dropped out. This probably is a more meaningful

figure than the 12.1 per ,ceht of the total cohort since rnany in the
\

total cohort did not pass through the grades in which the attrition rate
is high. It must be noted that a 34 per cent droﬁout rate is comparable
to the dropout rate for the total population before the project was
initiated. |
VII, Summary

The students' reaction to the project was generally positive,
The positive reactions were seen in: |

1. The students' feelings of success,
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2. The students' recognition that te'a;ch'ersmhad genuine
| interest in them,
3. The attitude toward the work experience program.
| ,--'I’hi_"sv program contributed té .the feeling of success
by providing a respite from classwork during thg
~ school daiy, as well as providing a monetary reward,
Negative reactions téwa'rd. the school in general were -
reﬂegteé'tov}az‘-d the 'p'rdject. The fact that being in al special
| proje'ct m,ac}e students' feel different also contributed to this

reaction, -
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CHAPTER VI

THE CURRICULUM

I, Imntroduction

This chapter consistg of a general description of the cur-
| ﬁcﬂm developed for students pgvticipating in the program., A
general outline of the course offering is given in chapter III,
Procedur,es. A ﬁpre gpecific desgription of the curricuium is

given under a separate title, A Curriculum for Dropout Prone

Stgdents prepared for perscns planning to institute similar
guxx}ipula.‘ The purpose of this chapter is to report the kind of
program which was carried out,
#, Method

| For the most part classroom learxiing experiences were
drawn from the da:ly Mving needs of the students. Meny of these
’actj},i_dties were concrete in nature, These experiences were both
pra,cticai and creative, -Tlfxe daily life experiences of students
ﬁrere drawn upon much as;were work experiences to provide clasg-
room aéfivitieso Experiencés which éou_ld not be developed in the
concrete were sifnula_ted, Such exper;enc.es were how to place
a mail order, planning a family budget, learning to buy goods, and
contacting éomm,unity agencies, |

As much as possible ‘ciassroom activitieé were organized

around broad experience units, Individual differences in abilities,




'Ways were ‘foun.d. to influence the students to. want to learn on tf_;éir ”
own and tc;,provide fxxatérials m which the students Wefe interested,
Teachers looked at students as individaéls gnd worked with them
individuaily within;he group setting, | |
| Thzs acéeptance of the students .a'nd the establishment of
common goals was the first responsibility of all project teachers.
 The rveaso'n for the emphasis on fhis was that the char‘ac&eristic
‘that seemed most preva;eﬁt among prqjeét students was their
‘alienation from schéol. They were ('not ready to cooperate in the
They e'xpecte'd-to be directed and did not feel that 'leahrning was
their own‘obligation.‘ Changing ‘this alienation was considered a
~ prerequisite to iearnixag content or skills.

If it had been thought possible to teach this attitude in

isolation, a large block of time could have been justified for it,

This irmuld have nec}essitated scheduling part of the sc-hdol day for |
group guidance. This was,‘ in gffect, done by teachers. Time was
allocated specifically' for this purpose aé it would best fit in wifh
other learning experiences. G’roup guidé,nce- techniques weré contine
uousiy used in the classroom seiting. This in no way eliminated the
need for a" separate guidanée program. It actually énforced the
counselors' efforts by creating an awareness of personal problems
and a willingness to seek further help. Teachers were encouraged

to use a method of teaching that emphasized individual and

Z
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cooperative learning in all subject areas. In this way teachers were
able'tio adjust-» the content of thé curficulﬁm to the atttitﬁdinai chénges
being sought, This effecfivelj fﬁsed con.tent,. methbdoldg&, f:each:ing
" "_techniqilxés'and guidance téchniques. " The basic te@:hni@ue involved wés
: foi'- the teacher to understand each of his students and to follow this

- understanding with personal ', interest in all his professional relation-

ships with the student. A feeling of 'emgatl;y. not sympathy, was .

| Time w.'als»"devoted to groufa diécussiohs about problefn étu-
defnt'sp or factors which the teaé:her‘s recognized as probable causes |
of conflict's betwéén the Studgnts' and éither the school of society.
Thes_e discussions were the content around which.‘the skills of reading,
writing, 'speaking, and Iistening weré taught, These factors were
woven ipto the appropriate sub:;ect_ fields, Developing a satisfactory
attitude waé the primary purpose. Pre-planned content accomplishw
me;';t ga_ve way before the needs of students,

Student.é were given adequate cpportunity and even encourage~
ment to discuss their feelings, orally and in writing. Opinions were
formed in this. way, Teachérs did not 6vert1y oppose or direct these
opinions, Other students were utilized in group discussions to act
as sounding boards. Usually the éonsensus was at least socially -
acceptabie if not ideally so.

These types of activities served to release the pent-up

feelings which caused undesirable attitudes and behavior even
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m inétanceé Where the @pin_iéns _expreSBed were _nét approved by
| te#chers. |
IV. Reading

| A ﬁé.jor éhaz*aéteriéfic of ﬁroiect étudents wés that they did
not read well. An iqdividuaIiZed reéding pi'ogram wés"deVeloped to
o ovércoﬁié reading -déficiehcies. The student read at his level, He

| read'méterial that he hi‘méelf éelect.ed as mgch as possible, _Every
attempt was made to make him feel that 'lé-a;ning tolrea.d was his own
_c)bje.-ctiwkre,~ not l'iis teacher's. Instruction was geared toward his
| objgctiVes -- and aléo toward his weé.kneése.s. Teachers were free
* to exercisé 4creative4 ability in developing their own methods of
accomplishing this. The student was encouraged to read whatever
he could witﬁ a‘vaﬂable assi‘stance rather than be talgen through a
16gica1 presentation of reading skills.

| This program did not x'rary miuch from yearlto year.: The

materials us-é-d at each level were different so that students moving )
vfrm‘.'r‘a gi_'ade to gz"ad.e woul& ﬁbf, repéat fhé same ma,f,eriél. However,
the same objectives and the same .metﬁods,prevailed. The differences
weré miainly that teachers, as indivi_dua.ls, varied theif appfoach io
the students to some ‘exfént. As students ma'fured their interests
changed and ghe‘y progreésed im"readingf_abil‘_ity. This increase in
reading ability and level of irterest was reflected in the materials and
approach used at different levels, However, thg' main Objectxvés of

taking the student at his own ability and interest level and working
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. with him remai_ned the satne. The method might be said to have

| been exaotly the same in each of the levels.

Vs Soczal Studles
| The CDP soc1a1 stud:.es program did not vary in conteht a
great deal from the regular social studies program., There were
| some differenc'es in that CDP concentrated on the practical near
o the student, approach. Vocattonal material was emphasized.
- There tvas aleo an emphasis placed upon material which would tend
to foster positive attitudes toward the family, the school, and the
'¢ommunitj;
In the seventh grade, the program began wzth instruction

‘ about the student his school his netghborhood and his city, In'the
efghth grade, the concentration was on the state of Illinois, The
nation was focused .up'on in the ninth grade with emphasis on the
stydent as a citizen of the hation. In the tenth grade, the emphasis
| was on the student as a citizen of the world. In the eleventh grade.
the program went to a comprehenswe study of Amencan history and
~ institutions. In the twelfth grade, the emphas:.s was on earning a
living and on oittzenshtp. An emphasis was placed on the practiea).
aspects of finding a job, earning a living, being a consumer, and
raising a family.

N In the social studies activities,\v. more than in any other part

of ihe curriculum, there was a concentrated efiort to develop healthy
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attitudes. The one ﬁurpose of social studies was 1_:0 develop the
' student"s‘ ability fo‘ 'fun-ction as a social being,

VL L!steningLSuealggg, and Wmtmg

I

Althcsugh there was no block of time ddvoted spemﬁcally to the
areas of listening, speakmg, and wrmng, these slulls were definitely
nat ignéred, _They werﬁési'nte,g_rated, with the other sﬁbjec_tag Com-
munication was necessary in the activities of ail subjects.

- .Communication skills ,w,e_i‘e taught from a us.uage point of view
rai;'héz" than an analytical one. Grammar égs such was not taﬁght.‘ |
Exercises Were_\uéed to teach the ‘graﬁlmatical points around which
the most’p9mm'on errors occur., Spe-lling was taﬁght ét all grade

levels in rélation to the necessity of correct and accurate written work.
Ph_dﬁics i&as taught, in connectioh with reading, eépecially at the seventh
aﬁd eighth grade levels. The importance of the dic;tionary in'checking
spelling and pronunciation was emphﬂsizfed. ‘ Teachers _used sut;h
ectivities as making spélling lists. of words misspelled an;ld making a
peréohal dictionary of anknow words, The rules of composition were
- not faught per se. Composition was taught from a usﬁage point of view,

 VII. Mathematics and Science |

All students were scheduled for at least three years of math-
“ematics and one full year of science in Jumor hlgh school, - Practically
all students in senior. lngh were scheduled for another yea:c' of both

gcience and ma»hematnw. ‘A few students who concentrated on work

exp ‘rience may have missed one of these cburaes. Some students
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who were particularly- intez?'ésted in either math or science were
sc’heduléd for maihématics or séi'enée ;:.la‘sses outside the project,
Sevehth a;id eighth' gré,de .mathen.l;atilc's featured a camp_lete pre-
sentation of fhe _'decimal syStem and éll fun‘élaﬁxentél operations. Logally
devised materials were utilized to present this in a two-year span., The
"_'new m'athematics", or a fhough'é approach, vwas_used in this presen-

tation. The explanation of numeral systems was started with some work

‘with a base five system _cal_ied "handi-index''. Various of the new math
‘-prdcedurés" w‘e're 'standa_'rd in this procedﬁre; Since few of these stu-

dents had been taughf by this ‘method this was considered new material

even though it was a rehash of c;onfe’nt taught the preceeding six years,
'.As each operation was taught a means was found of éupplementing

the thqcrefical presentation with some practical use, Several locally
devise'd activities werve creéted.to do this. These ranged from courses
based on oi'dering from catalogues to computing bowling scores.

" The ninth gra_de. and the high school progiram we: ¢ bbth based
on a practical approach. The ninth grade concentrated on business |
math for personal uses, with some space relationships and mieasure-
ments included. The high school math course concentrated on industrial
a;ld practical home uses. | |

- The two years of science emphasized pra’cfical applications

with ag much demonstration and actual work with concrete materials

as was possible with limited laboratory cquipment. Students
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| deveiqpea an intérgst- in, andwere madleh.a;warle of, their haturai -
and phjsi_cal environment. o
Heaith and conservation were st.res'sed in teaching the physical |

'l ‘environméﬁt. Vaicidﬁs aéfivities wére carri_ed out to show étudents
how the f@rces of heat, énergj. and mechanicsj work in the physical
| environment.'

A minimum of reading and reporting was done in these classes,
A maximum of ,db.ing. .experimenting, ‘and discussing was the rule. .

VIII.- Practi'callArts

It wés planned for students to have one course 'eaclh year in
working with their haiads. A h‘pme economics class and an industrial
arts class were 'in the schedule for éach year., It was felt that a large
pércentage of theée studenfé wbuld be méking their living with their
hands. These courses were designed to cause students to develbpv
appreciation for the value of manual labor and an ability and pleasure
for working with concrete materials. |

This _coursie did not allow for selection on the part of the
students., It was decided tﬁat an arts and crafts class should bé
crganized to give students some possibilities for making a choice on
their own. Fivé years of industrial arts was a great deal for some.
boys who did not have the aptitude for it. |

It was possible for étudents to elect certain business courses
such as typing and senior business. Most of the Curriculum Demon-

stration students did not do well in these classes. These, and
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-especiaily the othe.'r 'b:usi.nesste'ducetion courses, were probabiﬁy |
ta.ught frorp 80 etrong- an‘ecademtc point_of view "that project stu.dente |
could po_t coxopete. It was thought that more business cxperiences
were needed'.for Ct)P‘ stutiehte. Some of thie metertel tvas ipoluded
" in the twelfth grade social studies’ class and a work experi@enoe project
in the form of a school -store provided some' to those perticipa,ting. A
| b‘ookkeepving class was orgapized based upon keeping the books of the
‘Service Station Training Sohool.-' Students also kept the books of "t-he.
school storesa | | | |

IX. Work Exper:ence

| It was expected that each student would partlmpate in work

‘experxenee durmg his stay in school. Some worked every year. In
some cases students worked after school and carmed a full class load.,
Others worked two hours during the school day and receiveu school |
credit.

| The work experieﬂce was not neceésarily meant te be voca-
tional preparation. It was to give. the studente the proper attitudes
toward work in order that they would be ready for vocational traini_ngt
it wae hoped' that students Who did not plan for trocetional training upon
3 graduation from high school would be better prepared to find an unskilled
d;ob which" might serve as an entranee to the world of work, |
The following are the objectives for the siudents in the work

experience program:
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1. To help them dévelop a sense of adequacy and belongihg' |

thrbugh ‘bei‘ng able to h‘oid a job Sﬁccessfully.
2. To increase iheir»ability to assume responsibility, to
"get albng with othefs; to foilow diréctions; and to. |
héndlé::? money wisaly.’ |
3. To develdp an a{warene_ssk of the relationship b‘e’tween. |
school subjects and the demands ‘.of" the working world.
.~ _4. .To encourage continued school attehdance _past .the age
| d»f.siXtéén.' | | | o |
"5. | Tb_ p'rov'ide\ ego lsatisfaction' through successfql wage
earning. | |
6. To encourage wholesome attitudes toward honest work.

7. To help them p‘rovide‘ for material needs. -

8. To incx:éaae their general information and salable skills. |

9. To insure, insofar .as possible, a measure of success

in their first experience in the world of work.

It was the work experience super"visdr"s' résponsibili_ty to see

i:hat students were placed in jobs in the community and to develop
" sheltered workshops for the students who might not be capable of
»s,u:ccessful work in the conim@mity. The work experiexr'me'progi'am
is described in détail in”c.hapte'r VIIL.' |

| | X. :Summary- |

The curriculum was one wiich it should be possible to

| implemeni.in any secondary school. The organization of classes

,
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| followed closely the traditional subjeot offering. There wae an

' emphasis on reading. attitude development practical contents and

_ Vvoca.txonal informatlon. A work experlence progz‘am supplemented

end was coordmated wzth the. classroom program. Every attempt

 was made to bolster the ego with successful experiences and to

N rewatfd realistic., approaches t__oproblem solutions on the part of the
student. There was a _great deal of ;‘ntegratiori of the content of the

various classes,. Though the courses had traditional names, their

actual content was not entirely reflected by the name.




CHAFTER VII

THE TEACHERS AND IN-SERVICE TRAINING

I. Introduction

The teachers selected to teach in the Curriculum Demonstra-
-tion Program _had no special training for teatphiﬁg the dropout-prone
student. The)" were well qualified t.ea,g;hé“rs who had the desire to
meet the new problem and 'were willing to experimentc An in-service
training program was carried on in conjunction with curriculum
development. The total staff of the progrém worked as a team to
gsolve problems and develop the program.

II. Skills Needed for Teaching the Dropout-Prone

To teach the dropout-prone youngster, the most important
characteristic required was found to be a sensitivity to the student's
needs and feelings. The need for extra sensitivity was necessary
due td the fact that CDP students were accustomed to covering up
feelings of inadequacies. They had also developéd the habit of
meeting basic emotional needs in socially unacceptable ways. The
school and the teacher were particular targets for the’ release of
tension, Only a véry sensitive an'd sympathetic person could read
behind the éfudént"s actions and react to the basic need. It was much
easier for the teacher to get emotionally involved and grow frustrated
at students' antisocial behavior. This was the reaction the students .

éxpected.. ' 'Th,‘e 'tea'cher who could understand the reasons for

F N S L B _ . U Al
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behavior and miébéhavior and remain objective could deal with the
situation more successfully, This was true both for reactions to
learning stimuli znd for classroom management,

Developing sensitivity was a constant concern. Almost every
teacher group meeting dealt with some phase of this. Teachers' group
discussion was probably the most effective way of developing this
sensitivity. In these group discussions about specific student
reactions, teachers dealt objectively with situations and came to
possible practical solutions. A basis for this work was the projec-
tion of knowledge about pupil-teacher interaction by way of pro-
fessional materials and consultants, and diréctly by the Curriculum
Demonstration Project staff,

Closely allied to the need for teacher semsitivity to the
dropout-prone was the need for an understanding of social class
differences. Teachers tend to be from the middle class and to be
deeply committed to middle class values -~ probably due to the
preséure on them to exemplify these values. Dropout-prone students,
on the other hand, tend to be from lower socio-economic status families.
A comflict in values, therefore, tends to cause an uneasy ténsion. The
faculty of the Curriculum Demonstration Program was not immune
ftom such tensions. "These students have no values at all, : wés
oné reaction, |

|  Possibly the most e-ff:ective' measures for dealing with this

&

problem were the teachers' contacts with parents., Teachers were
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required to visit the parents of all their students at least oncé each
year and fill a visitation card with information about the home back-
ground. Two case studies were also to be done e¢ech year., These
visitations and case studies had the additional purposes of influencing
the parents and gathering information, They were instrumental in
helping the teachers understand the background of children and in
some instances to react more objectively to them,

III. School Home Contacts

An attempf was made to build a bridge between the school
and the home. Students' homes were visited by a staff member
before studentss"ad.missionn to the program, Teachers visited the
homes of eac;ﬁ of their students each yearr. These visits were
geared to build good will as well as to explain the program. Parents
were found to respond very favorably to these contacts. Cases could
be cited in which teé.chérs w‘eré réceived' ixi circumstanc;es'which
indicated that a great deal of preparation had been made.

There is only subjective evidenbe to auppox;t the idea that
these visits helped the students’ education. Students whose parents
had evidently not given much attention to théir children's education
were in 'the limelight for one eve‘n_ing. Par_ents did discuss the child's

progress. Teachers were able to elicit pride from parents whose

children needed the attention. It was hoped that a feeling of coopera-

tion and a respect for the schools could be promoted by these visits

- which could have an =ffect on children's progress in school.
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These home visits enlightened the teachers. In some cases
teachers learned specific information ~oncerning individual students
which helped them deal more effectively ﬁvith theéé students. In all
cases teachers gained insight into the backgrounds of the group of
students which made up the program. Most of these studenis came
from homes which were culturally different frdm those with which
the teachers were familiar. This served as a means of in-service
training.

Since few of the parents of CDP students attended PTA or
other achool activities, parent meetings were held. A concerted
effort was made to attract parents to fhese meetings., Parente did
attend who did not attend other school functions and the per cent of
attendé.nce was _‘higher than in the PTA's. A large number did not
attend, however. The staff judged the effort successful due to the
intéreét shown by the 'parents whd did‘attend. | |

Programs were planned which would make the parents know-
ledgeable about the program and develop their interest in their
cliild's education. A social hour was always planned with emphasis
on the parents talking to their child's teacher.

A parer;ts' newsletter was mailed quarterly during the third
year of the program. The majér ﬁart cf the newsletter was written
by students. Each newsletter explamed the program or some phase

of it. These newsletters served to explaip the program and to build

the egos of students who needed this badly. It also served to advertase



-63-
to faculty members outside the program: that CDP students were
capable of some accomplishments.

IV, GCroup Process

The teacher of the dropout-prone needzd to be very effective
in group dynamics in the classroom. There were two reasons for
this need. The teacher in the regular class may assume that his
students are eager to learn and cooperate. This may not always be
the case, but generally speaking, a large number of students can be
won with a slight amount of positive influence on the part of the
teacher. One characteristic of the dropout-prone student is that
he is not a participating member of the group. The teacher of the
dropout-prone student, whether in the regular class or in a class
made up of these students, needs a knowledge of and skill in group
dynamics, Group dynamics were important in the Curriculum
Demonstration Program in influencing learning and in dealing with
miébehavior.

Group dynamics were important also because the prime

 objective of the program was taken to be a posi‘ive influence upon
the attitudes and behaviof of students. It was the purpose of the
program to develop these students into socially functioning individuais.
The peer group or the clacs group was used to develop this behavior,
| Consuité.nts weré utilize’d to promote this skill on the part

of teachers. Group work methods were demonstrated and techniques
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presented. Teachers made sociograms of classes and practiced group
techniques. Assistance in evaluating these techniques was given.

A knowledge about the teaching of reading is important for a
teacher of the dropout-prone, For the most part, Curriculum Demon-~
stration Program teachers lacked specialized .training in reading. A
gpecialist in reading was employed for a workshop and for further
consultations in developing the program. During the third year of the
program, four teachers with elementary school trainii.,g were employed.
These four teachers had training in a basic learning approach to
reading. One of them had concentrated in the area. This teacher
was very helpful in developing teaching of resading skills within the
faculty.

The skill of individualizing instruction is important in teaching
the dropout-prone. This student is different enough from the norms
of the group to need individual attention. When dropout-prone studerits

~ are isolated into a group they show characteeristics in common.
These common chafacteriaatics. however, did not tend to cause a
feeling of togetherness on the pait of Curriculum Demonstration Pro-
gram students. The basic deficiencies were different enough as to
- necesesitate individuel attention.

For example, students could be easily grouped acccrding to
reading level on the basis of an achievement test, but specific reading
skill deficiencies were not so cornmon to the group. One might need

work in syllabification and another might need experience in using
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context clues. An attempt was made to exploit individualized work
to its greatest .potential. Care was taken, however, to keep thé
group organized so that the student would have the experience of
working as a member of the group. Teachers became skilled in group-
iog and organizing.

A most important characteristic for a teacher of dropout-prone
students is to have a respect of the individual regardless of ability,
attitude, or socic-economic status. Curriculum Demonstration Pro-
gram teachers who showed this respect had a definite advantage in
dealing with the students.

V. Workshops

Each summer a workshop was held for Curriculum Demonstra-
tion teachers. Consultants were émployed to work with teachers in
the areas in which it was anticipated there might be a need. Sensi-
tivity training and work in the area of understanding the type of stu-
dents tc be taught were a part of each workshop. E#.perta in the
teaching of reading, the teaching of arithmetic, materials develop-
ment, group techniques, curriculum development, counseling tech-
niques, -(:hild psychology, social work, and mental health were
utilized at one time or another.

A part of these workshops was used for specific planning and

the development of materials for use during the coming year,

Vl. Sta!tComonioation During the Year

It ‘was the responsibmty of the proyeot coordinator and the
curriculum supervisor to keep the workshop program going
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throughout the year. Meetings were held bi-weekly aﬁd more often i
necessary. The curriculum supervisor and coordinator met frequently
individually or in small groups with teachers and were always on call,
This communication of the teachers and the Curriculum Demonstra-
tion Program stai! determined the development of the program.
Teachers' attitudes and opinions were formed and reformed. Plans
were developed and redeveloped after having been tried.

VII. Material Development

A significant part of the in-service training was the develop-
ment of materials, Early in the program it was felt that the
materials would be the major contribution of the program. Many
materials were developed, reproduced, and tried. Some of these
materials still form a part in defining the program, It was decided
that a new set of materials to replace textual materials would not be
enough in‘thems'elves,' however.

There was, and still is, a need for high interest-low level
reading ability materials as well as materials to be used in building
attitudes, Materials were developed to cover the content decided
upon by the pi'oject faculty. In addition, individualized instructional
materials on thé commercial market and multi-level group materials
were collegted. A guide was pre_pared which describes methods and
techniques, Outlines, content, and lists sources of materials,

Téachera for the dropout-prone students need skills in the

areas of sensitivity, knowledge of social class differences, classroom

-



dynamics, gttitude development, teaching of reading, individuélized
teaching; and a respect for the individual regardless of ability,
attitude, or socio-economic status. A large part of the work of the
Curriculum bémonstvation Program was developing these skills and
attitudes, Workshops wére held in which consultants expert in these
" areas participated. A continuous dialogue built around these points
was kept going throﬁghbut the year. Materials were developed to

fit the program as it developed,

PP Y




CHAPTER VI

WORK EXPERIENCE

I. Imntroduction

The work experience program (discussed in chapter VI) is the
most extensive adjunci to the curricular program. Of the 126 senior
high students who participated in the Curriculum Demonstration Pro-
gram during the 1965-66 school year, 21 took part in some form of
work experience., The work experience poséibilities for students
under sixteen were limited due to labor laws, Some experiences,
explained later in this chapter, were planned for these students to
give them an appreciation of work.

1. Types of Jobs

There were a total of 306 job placements made duxing the
three-year project. There were 206 students who took part in the
work experience program, Seventy-two students had twdor more
jobs during the three years, The community positions were in 52
ydifferent places of employment. Eleven einployers accounted for
more than three work stations each, A typical work experience
report is included in the appendix. This lists the employers parti-
cipating in February, 1966,

The foilowing is a typical' comment of an employer who had 1

hired a CDP student:




"Ive tried to show him (the Student) the importance of using
his pay for improving himself rather than for getting material
things., His response has been very good. He contributed
50¢ from each pay check to the United Fund and is under-
going dental treatment which he sorely needs. He's even
talking of cc->11ege» now, He is a good worker, but needs a
good deal more supervision than I can give to }any one worker,

In all, though, I'm happy to participate in the program."

The types of jobs and the number of placements in each
during the pericd of the three school years, 1963-1966, are shown
in the following Chart IX. It was the practice to move a student
from a sheltered work program to a community work station when
success could be predicted. It was hoped that all students would
- have a successful community work experience before graduation.

Some students chose to find jobs on their own in the com-
munity. The work experience supervisor assisted in this, but
declined to '""place' students. Students were réquired to go through
the proéess of completing an application and being interviewed, if
possible, with more than one student competing for the job,

The étudenté" hourly wages varied from 50¢ for beginners in
sheltered work programs to $§1. 80 in some community work stations.
The wagés. in sheltered programé were increased according to ?er-
formance as rated by an employer evaluation scale. (This scale may

~ be seen in the appendix.) The highest hourly wage paid in the
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| Chart IX

NUMEBER OF STUDENTS IN EACH
TYPE OF WCRK EXPERIENCE 198365

r
»
]
)

A, Sheltered Programs

1. School Store 52
2. School Maintenalnce and Custodial Service 25
3. School Cafeteria 54
4, Service Station Training School 54
Total | 128
B, Community Woik Evg‘ eriénce
-1, Food Service 54
2, : Autombtive | | 15
3. General Maintenance . 15
4, Clerical . o o 14
8. Generel Factory ]
6 Miscellaneous S
~ Total 111
C, Total Work Ege‘riance» A,I’I;eerhant_g | 306

*111 represents the total number of community jobs filled by CDP

students, These 111 jobe were a3 52 different places of employment,
sheltered programs wes 80¢. When students reached this leval of
"profthieﬁcy; they were deemed ready for » community job,




NUMBER OF SENIOR HIGH STUDENTS WHO WORKED IN EACH

PHASE OF THE 1965-66 WORK EXPERIENCE PROGRAM

SolEals

el o

lE=iE 812 3
rhS«‘:hoOl Stor_e’ 20 14 8
‘ Maintenance and Custodial Service 25 111 |14
Cafeteria o : T 815 )3
Service Station Trainigg School " 38 |20 [18
Community Work Expenence | 58 133 |25
| FI‘OTALS | B | Jra0 |83 |es

The number of students engaged in each phase of work exper-

ionce' is shown in the above chart. ;I‘lxere is an overlap in the phases

of the prograxh in that some students participated in two or more phases
| 'dﬁréng the year. The totals, thereforé,‘ repreent-ohoeﬁenfs raﬁthery

tﬁan @mdents. It can be noticed that 66 otudente changed positions

duriﬁg the year. The chart on the following page shows the reasons

students left positions and what other position they iook. T, any.

Though it is not reflected in the chart 23 per cent of the atudents not

working dropped out of school during 1965-66 while only 12 per cent

of these working dropped out.
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Chart XI

REASONS 1965-66 SE_NIOR HIGH STUDENTS LEFT JOES

1965-66 School Year

13 Fired from job
. o @
37 Quit job g "g‘ ]
e ol o 5 "
16 that were working § § sl @ g‘
O AEE AR 4
dropped from school § 2 '2,3 g g8 g
5 g R 8§16
w Ol ]JO | &
Fired, no other job o o} 1] of 2] 3
Fired, placed in sheltered job (1] | 0] 5] 6
~ Fired, placed in community jo%b » o o}y 0 0] 4, 4
Quit, no other job» 0 o1 O 21 1 3
Transferred to sheltered job 2 3] 1] 5] 415
LTransferred to' community job o 791 0] 4} 8|19
Dropped school, no job waiting 0| 4] 0] 2] 0] s
Dropped school for full time job 0| olo|l 4]1]5s
Dropped school to get married 3| o]l oflofo]s
Dropped school, pregnancy 1 o] ol o] ol 1
Death (car accident) | 0 ol o] 1o} 1
TOTAL 6 |14} 3118 )25 66
*L_
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Il Value of Work Experience

The workexperienée"program. in addition to providing needed
training in attitudes toward work and in actually wbrki'ng’, has provided
students with a sense of satisfaction and pride. Itl hés pi'ovided some
students with enough funds to enable them to stay in school. The
following students! cqmm'emté’ show the various reactions to the work
experience 'progré.m: | |

1. "I've learned raany different ways of greeting pevople. "

2. "You learn what people want and what they expect from

you, " | |
- 3. "You learn to get along with people. I was going to
| quit schoo., but I got in the projeét‘ ahd éot a job, "
4, "The more different things I know how to do, the more
-ableI'll be to get a better job and find a better- ong too, "
5. "I've learned to talk freely to people and I'm learning
a little about cars. "

6. "I niig_lit want to get a job when I graduate, and then rn

have some expgrierice. "

7. "It helps us because my mother works and my dad

doesn't, and I have to pay for my lunch and clothes. "

8, "It helﬁs me make my pocket money."

9. "It helps break up the class day. It's not so long and

not 8o hard," -




Most of the stud,eht comments can be put into the following
categories, which are consistent with the purposes of the work
experience program:

1. Confidence in oneself --oﬂ a job and in dealing with people

2, Skills

- 3. I. Experience or a wdrk reébrd 'which will help dzhé to gét
a job later

4, Money for needs or pleasures

Omne of the early problems of the work experience program
concerned the employers' acceptance of students. Some employers
adopted the attitude that part-time work should be given as a reward
to more deservinfg students than those who were dropout-prone. A
similar attitude was that the students in the program were slow
learners and could not perform satisfactorily on the job..

" These attitudes were ov.ércome by a public relations 'ca:mpaign
stressing the following'pdints: |

l.. Th_esé students are going to enter the labor "mar,ket to -- do

'theaé types ,of:-:;iob:s.__ N | |
2. These students need to work more than some of the "more
.deserving'', -

3. These students have the ability to perform many of the |

| t.a,ské that ,nea.d. .io b§~. ,dqhe. | !

4, Students who don't develop the attitudes and abilities to

VSR Y
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| perfom satisfactorily become recipients of welfare
‘rather than contributors to society.,
5. Students would be receiving training under the super-
ﬁsion of the work supervisor.

" Many employers Were convinced that the program had merit.

" The convenience of 'work:ing with a work supervisor in staffing positions

was no doubt a factor in the acceptance of the program, It was very

well accepted. ‘Most students who wanted to work could be placed,

'Some employers remained in the program despite the fact their

- student help' did not perform well,

‘Some students, the CDP staff felt, were not ready for employ-
ment in the community. These were students who would not accept
the responsibility. Some were noted for absenteeism. Others lacked

self-confidence. There were students who lacked even the very simple

 skills mécé"ss'airy for menial jobs,

i, The Staff' décided that a sheltered work station was needed to

| pfe'pare these students for employment.’ The work supervisor

closely supervised some sﬁxdents in school cafeterias and in custodial

work in the school. Some prevocational tagks were performed closely

integrated with classroom work. These did not meet the need entirely,

' The first large-scale sheltered work station developed was a
service stati'o‘“n, A local distributor was approached and his cooperation
secured,’ An available, suitable location was found. A service station

manage with nine years experience in auto mechanics and filling
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station management was engaged in the program. This man also had a
desire ahd the ability to work with boys. Donations were secured from
local people and businesses. Equipment for the station was donated by
interested distributors. These companies also donated training aids
" and held training sessions for students working at the station.

Other part-time employees were engaged as supervisors
during evenings and weekends. OCn July 1, 1964, the service station
opened under auspices of the Guincy Youth Development Commission,

a non-pﬁcofit organization. Students were hired to operate the station !
under the supervision of the manager. The manager-instructor held
training classes for these students, offering instruction in all aspects
ef service station operation, including sales techniques, proper dress,
employer-employee relationships, and work attitudes. A bookkeeper
was employed part-time. A class wzs organized for a group of girls
who kept the records and books for the station.. (This part of the
program was discontinued. Problems arose due to the distance between
the b@siness clasax?oom and the station, bookkeeping procedures, and
personnel problems. Under proper circumstances this rhigixt have been
a valuable and much-needed source of training for a group of girls.)

The service station proved to be an excellent training facility

for students. A problem arose concerning financing. No pro;rision

had been made for financing, other than soliciting donations and using [

the revenue from the service station operation. It soon became
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evident that tuia waé to be incuificient if the station was to}perform
its training functions. | |
- The studenis selected for training were for the maost part, those
who needed close aug;ervmioma The cost of supervisici: was ﬁiore than
‘the cost operation of a raguhr station, Students were paid a tcken
| wage of £C¢ perhouf. The incéme from the station could not pay both,
If the proper number of students were to be placed su:iother supervisor
was alzo needad,
n early 1965 a grant wag secured -hnder Title Iil, Public Law
81-152 {Vocaticnal Education Act of 1963). This grant made it pos-
sible to employ the training school instructor, a work aupex;vieor, and
the part-time supervisors, separate from service station funds. Funds
for research and training were also provided. (The results ot this
research will ire included in a report written in 1967 when the grant
enda, } | |
This grant made it possaible to employ a larger number of
students and institute a pay scale which rewarded good performance, |
T!‘ze' gervice etaﬁén operation has —bz'ovided revenué sufficient to pay
. gtudent emplcyees and build the inventory., |
The gchool ‘stes-afes’ were the second sheltered work experience
facility staried. This firat school store opération began as a class
project, ‘It had as its purpose the teaching of modern business
operationa as well as providing some work expe’riénce. Students

beught chiares and shared the profit.
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In the spring of 1965, a store was started at the senior high
achool mainly to furnish some Work’ exp‘erience for ‘girls. In Septeniber.
1966 a junior high school store was started to offer work experience
to ninth grade students. School supplies and paperback books werz
sold durlng lunch hour and before school. Students performed the
duﬂes including keeping the books under teachers! euperviszon.
Students were paid an hourly wage for their work, The profit from
the etorea paid the salaries and other minor expenses. A small loss
was underwritten by funds received from the Division of Vocational
Rehabilitatiom

A joint agreement was made with the local public schools and
the Division of Vocational Rehabilitation in 1964. This agreement
spelled out the arrangements under which the Division of Vocational
Rehabilitation bought services from the public school to furnish
handic'apped students with prevocational training. Many of the
students of the Cp,\rrieulum Demonetration Program were eligible
for this training. | |

A werk experience program was staited in custodial and
meinterance vrork financed by Division of Vocational Rehabilitation
funds. Students who were placed in this program were under sixteen,
or for one reason or another.' could not be placed at the service
utatien training school, An instructor was employed to supervise. -~
.' small groups of students in doing custodial and maintenance work at

¢

school for twe-hoﬁr periods, | -
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Both stores and the maintenance and custodial program

included the added advantage of having the students perform

a service for the school. This gave them a feeling of parti-
cipation in a school activity and was regarded as important

| for the drobout“prone student.

The agreement with the Division of Vocational Rehabili-~
tation was seen as a possibility of expanded training. The
possibility of assistance at the service station when grant
funds ended were also considered, assuming that the operation
was successful. Planning was done in connection with a work-
shop for vgrious‘types of work including handcrafts, manu-

facturing, printing, etc. (Proposals were being submitted
to create such a workshop as this report was being written)
Various short-term work experience projects were carried

out, Some of these were civic projects. Others were projects
which yjelded some pay for the participants.
Students carried out a telephone drive for voter registra-
| tion under the supe:vision of the League of Women Voters.

Every year project students hung United Fund flags. and repaired
the poles. They also stuffe?l envelopes and distributed post~
ers for the United Fund. Similar jobs were performed for the

school &nd other agencies. These projects gave the students
experiance in performing a task as well as the feeling of

having contributed to community efforts.
A class project was carried out in making and selling
flage. This was a profit sharing operation. Students,

therefore, performed




work which .had a constructive objective. Sales experience and méeting
. people were involved, They pr‘oﬁtéd from their efforts as well.

Every year a group of students cut Christmas trees and sold.
them at the filling station training ‘school.
. Sommry -

A large percentage "of the Curﬁc_uium -Deh:onstratioh Program
students participated in the work experience program. Jobs covered
diverse menial chorcs., The educational value was seen in that sta-
dents.léarned a respect for work, confidence in themselves, and a
feeling of their own worth, These were also the indirect values of
keeping the student in school, of generating new experience upon which
clasiroom activities could be drawn, and of praviding money. Shelterec
work expeﬁence staizions were needed/ in order to develcp students to

| the point of being able to function in work stations in the community.
A service sﬁation, a échool custodial and maintenance program, and
school stores were developed. More extensive use of this idea was
p'lamied. Other ‘projects closely allied to the classroom wére done on
a short-term basis to attain soir;e of the same purposes as workv
expérience; these were community support projects and short fund-

raising activities.

Y. T
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CHAPTER IX

DATA ANALYSIS

The general objective of the curriculum Demonstration
Program was to demonstrate and'evaluate the impact of the
proposed major curricular changes upon the educational progress,
vocational adjustment, and personal well-being of the droﬁout-
prone student.

Tﬁese curriculax changes and the proposed evaluation
procedures for the oxiginal Project D-041 weire designed foxr a
minimum of four years' experience with the demonstration
agtivity.‘ The crucial variables associated with school leaving
could not be assessed until the initial seventh-grade population
had passed through the modal dropout year and successfully com-
pleted grade ten. Schedules foxr the conduct of the demonsira-
tion and for the collection-and analysis of evaluation as
originaily planned required approximately five yeaxrs for defini-
tive results. The following analysis, accomplished undex an
~amendment to the 6riginal project, covers only three years due
tovthevfact that Phase II of the original project design com-
mencing Septembexr 1, 1965, and ending July 1; 1968, was not

founded. Consequently, all data in the original design could

ERIC
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not be collected, and the following analysis gives only partial
answers to many crucial questions.

The following statistical evaluation of the Curriculum
Demonstrétion Program basically centers upon three student
béhaQiors: (1)_achiévement,'(2) school attrition,'and (3) work
success. A large body cof evidence indicates that school dropouts
are low achievers, and that school dropouts lack the skills to
compete successfully in the adult world. If it were demon-
strated thét higher ééhievement, fewer dropouts, and success in
pre-vocational orientation tend to be a consequence of the new
program, one then would ha%e evidence on wﬁich to base future
recommended programs'for the total target population. This
evidence necessitates a standard against which to measure the
treatment population.

Hence, the experimental population in this demonstrapion
was compared with é control population of similar students who
did not receive the advantages of curricﬁlar innovations, a
team of teachers assigned especiaily to0 them, and the services
of the non-teaching projecf staff. These comparisons are analyzed
statistically fbf differences in achievement. Since neither
éroub hé& proceeded beyond the ninth.grade, most students were
under sixteen years of age, thevlegal age at which a student.can

drbp out. ‘Consequently,AitAwas not possible to compare the two
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groups on total attrition or'dropout rates.‘ The principal in-

vestigator will follow‘the'twc groups untii 1¢68, and an

‘analysis will be made of observed differences, since local

funding has been obtained for Phase II of Ehe-Project.

However, it was possible tb compare the tenth, eleventh,
and twelfth-grade prdlaﬁidhs with a study entitled "Motiva-
ticus of Youth for Leaving School," by Bowman an& Matthews.

The selection criteria for the expériﬁental'pOPulation in the
présenﬁ study were téken from the results of the above-cited
study. If the'piedictor variables obtained in this earlier study
were 100 per cent accurate, then 62.4 per cent of the experi- |
mental students in the tenth-grade population wouid have'dropped
out of school before graduation. The followihg table indicates

the actual attrition rate.

Chart XI1I

Per cent of School Dropouts for Students
in Demonstration Project, Grades 10, 11, and 12
| (1963-66 Sschool Years)

- - % Cumulative
Yeair of Entrance 10 11 12 ~ Dropouts
1¢63 N=13 N=7 , =3
W=71 °%=18 %=C.8 %=4 , 2 32
%_ - N=55 %=7.2 %=1¢ ' | 26.2
. 1¢65 =5 |
N=47 %=11 11
LL ,
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~Chart XII shows only those students who quit school eafly
and not sﬁudants who transférred’to.other‘schools or thoée who
“dropped out and laccr Ie-entcred

If the progccted dropout rate of 62.4 is compared w1th the
observed rate of approxlmately 30-32%, it scems apparent that
some very'significant factor was operating to reduce early school
leaving. Eveh allowing for a considerable error in the predictor
variables and a chancé variation, the holding power of the pProgram
is obvious. -

Chart XIII is rcproducod from Bowman and Matthews' carlier

study and 1nd1cate¢ the dropout trends by grade level.

Chart XIII
Grade Placcment at Time of Dropping Out of School
_ Boys Girls | Total
rade N % N % N %

7 0 .0 1 1.6 1 .7

F 4 5.3 1 l.6 5 3.6
) 26 34,2 18 29,0 44 3l.8 |
10 13 17.1 19 30.6 32 23.2 |
11 23 30.3 16 25.8 39 28.3 |

12 8 10.5 7 11.3 15 10.9

No information | 2 | ‘2.6 o .0 2| 1.5
' !

botal 76 [100.0| 62 99.9 138 | 100.0

Aruitoxt provided by Eic:

[Kc :



The trends indicated on Chart XIII show increased holding

poWer in each successive ycar that students remain'in the program
. with a comparison of 4.2% dropout in the final yecar for the
experimental studcents against the 10.9% in the carlier study.

In additibn, the average age of-the tenth-grade experimental
Students in the present study was approximately three months
below the age of the tcnih graders in‘thc Bowman and Matthews
study. The agc differential dccreases the probability of legal
school lcaving in the ninth grade and increcascs the importancc

of the obscrved diffcrences.

Using a slightly differcnt mcthod of computation, but
including morc students, Chart XIII indicates a projeccted
attrition ratc of 34 pcr cent in scventh through twelfth grades.
The percentages on which this projection was madc were computed
by using thc actual number of students passing through cach
gradc rather than the number in the original groups. A
slightly smallcr percentage would have ?csulted from using the
number starting in the projcct.

1. School Achicvement

A comparison of the rclative achicvement of the experimental
and control populations from thc seventh through the ninth grades
on the California Réading and Arithmetic Tcsts is shown in Charts

XIV and XV.
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CHART XIV

Means( X) and Standard Deviations(S.D.) on 6th, 7th, and 8th
Grade Arithmetic Grade Placement for the
Control and Experimental Groups

| control Experimental |[Signifi-
. Group Group cance
Year Grade N X |s.p. X2 |IN| s.D. P
Spring '63 6 18| 5.7| .89|6.0|59] .74 | .20
Spring '64 7 17 6.3 |1.28} 6.7 | 5% .66 | .10
Spring '65 8 19 7. 1.5117.2 |59 .72 .20
Spring '66 9 13 7.2 {1.045 7.3 {41} 1.21 .10
CHART XV

Means(i}and'Standard Deviations{S.D.) on 6th, 7th, and 8th
Grade Reading Placement for the Contrcl and
Experimental Group |

Control Experimental Signifi-
— _Group Group cance
Year lGrade | N | X |s.p.|Xx InN| s.n. P>
Spring '63| 6 18 | 4.7 | .72 4.8]|59| .62| .10
Spring '64| 7 17 | 5.1 |1.01 |5.2| 59| .99| .30
spring '65| 8 19 | 5.9 [1.4 |6.2| 59| 1.28] .25
Spring '66| 9 13 | 5.7 |1.185/6.0| 41| 1.31] .005




Chart XV1 presents further statistical information '

for both charts.

Chart XvVI

t-Test Results for the Difference Between the Means
of the Control and Experimental Groups
(d£-79, 1.66 necessary for a .05 significance
t level on a one-tailed test)

Test t-sbore Py af
6th Reading t=1.41 Pr=,10 79
8th Reading t= .82 pr»=,25 73
8th Math t= .26 pPr»=,20 79
9th Reading t=2.88 . P*=,005 78
9th Math t=1.32 P =10 82

The calculated means of the original seventh-grade
expérimental population on reading achiévem@nt were signifi-
cantly gfeater thaﬁ the control population after three years
in the program at the ninth-grade level and in arithmetic at

- all grédes ciearly favor the experimental group, although they
are not as clearly significant. Thé trend not only favors the
experimental population, but it tends ﬁo increase in the third.

year of the program at the minth~-grade level.

ERIC
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There is some evidence in both groups of a regression
in thé ninth grade with a less marked movement by the experi-
mental group. A regression analysis comparable,fo that'reported
in an interim progress report in theisecond year of tﬁe project
was made. This regression analysis indicated that the
relationship between sixth and ninth-grade achievement for
the two groups was dissimilar.

The regression analysis table indicates that if a
student had a reading gradc placement of 5,37 in the sixth
grade and was a member of the experimental group, the best
prediction (based on regression analysis)would be a ninth-
grade reading placement of 6.3. If he were a member of the
control group, his predicted grade placement would be 5.2.

A rcecasonable conclusion is that the special reading
program is more effective for the largest part of the students
in the Curriculum Demonstration Program. In rclation to the
average achiever, both programs are equally ceffective. These
conclusions drawn from the data must bé moderated by two
considerations: Arce most of the students in the experimental
group progreséing because of the program, or is it due to
the t«acher enthusiasm? At this point, we do not know the
answer. This may be "an academic question, " for the prbgram

has helped the majority of the low achievers.

ERIC

Full Tt Provided by ERIC.
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‘Differences indicated by regression analysis for
arithmetic secores were of dowbtful significance. Because
ofthe . complem.ty .'.~qf_.ft~he maltiple lincar regression techniqﬁe,
thecompletc -analysis and -ta_bl,;es: showing the ré‘gress‘ion lines
will be printed as .on an addendum tc this réport in September

of 1966.

-
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Ii. Work Experience
A comparison of the means for the scnior students' first
work experience employer evaluation and their third-year work
experience cmployer evaluation waszstatistically significant

beyond the .01 level. (Sce Chart XVII)

CHART XVII

Difference in the Employer Evaluation
for the Work Experience Program

S.D.

-1}

Population N

First~Year
Work .
Experience 50 41.68 9.1

Third -Year
Work
Experience 35 28.20 9.73

Takihg_into consideration that thé data might be biased
by including;all.thevdropouts in the first scores-but not
having theﬁ iﬁ thevthird-year scores, a comparisoh-was made
betWeen tﬁe scores 6f those who drogped out and the total
group. This analysis resulted in a t of .696 which is nbt
statistically significant. (See Chart XVIII.) |

" $his test assured that cven though the analysis' included
éﬁéryoﬁe invfhe stﬁdy of the' first yecar's experience, and only

©
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those who remained in the program through three years, no

significant.bias was introduced into the data.

CHART XVIII

iDropouts Comparcd to the Total Population
in the First Ycar's Work Experiences

i

Population N S.D.

Total 50 41.68 2.1

Those who
later dropped .
out of school 21 43.21 8.4

CHART XIX

Enployer Evaluation of
First Year Studcnts

Population _ X _S.D.

| 1963-1964 | a1.68 | 9.1

1965-1966 | 34. 12.25

;E¥€Jgﬁ§§t§_$VI;;_and XIX indicate an increase in the
stéﬁ@érd deviation of employer ratings in the third year

g}bfithé program over the first year. This difference is

RIC
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narticularly marked in the @ase of the employer evaluation
of first ycar students in 1965-1966 as comparcd with 1963~
1964. A possible iﬁterpretation of this finding was that
employers were becoming QOre discriminating in their ratings
of students as their expericnce with the rating écale increased.
Interviews with the employefs supervising the greatest
number of students indicatcd that they subjectively felt that
they werc not only utilizing grecater discrimination in their
ratings, but werc also more exacting in their cxpectations of '
students. This subjective finding further enhances thé
results showing improved work performance by students in
their third ycar of work cxperience. (See'Chart XVII) A less
marked, but also significant improvement in score, is shown
by third.year students entcecring the work experience program
over first-year students entering the program.

A statistical comparison was made of the gradcc of students
participatingin the work experience pragram with those who |
did not in oxder to test the hypothesis that work experience
enhanced classroom performance.

Scores were derived by assigning values to the letterx

grades as follows. | | |

- {
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A+ A A- B+ B B- C+ C C~- D+ D D- F
12 11 10 9 8 7 6 5 4 3 2 1 0

In order to eliminate the problem of negative differences,

a constant five was added to each of the differences.

For example:

1965-1966 | 1964-1965 | Diff + 5
‘Student | Eng. S.S. | Eng. S.S. { Eng. S.S.

e
!

X1 5 5 2 4 8 )
X2 ] 2 2 4 4 3 3

—

Tables 8 and 9 summarize this comparison for grades 1l
and 12. The difference in score growth is in favor of those
with work experience for the twelfth-grade groﬁp. but not for
thé eleQenth-grade group. In neither case is the differencé, |

statistically significant.

CHART XX

Score Growth in T-.glish and Social Studies
For 1lZzth Grade Stua.nts in Cemonstration Project

Mean Growth | Mean Growth
Population in S.S. in English
with work experience $.875 5.937
| Without work experience 6.10 1 6.36

b
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CHART XXI

'Score Growth in English and Social Studics
For llth Grade Students in the Demonstration Project

Meén Growth | Mean Growth

1 Population in S8.8. in English
With work experience 5.250 6.666
Without work cexperience 6;460. 7.545
Group combined 5.588 6.942

In addition, a Summof-Ranﬁs test computed on the
12th grade class indicated‘that there were no significant
diffefences between the students who are working and those
‘in‘fégular éiasses, when compared by the way the students

were ranked by their teachers on academic proficiency.
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III - Conclusions of Data Processing

From the cvidence presented in this rcport, the following

A i e

generalizations seem reasonablec.

l. 2 marked differcnce in dropout rates observed between

~ C e g Tg—

the experimental population and an cearlier study of a complete
age group by Bowma; and Matthews. Approximatecly one half as
: nany werc observed as might have been cxpected on the basis of
the earlier study. Whilc other variables may have had some

; effcct, it scoms rcasonable to conclude that the total program

has been effective in increasing holding power at the 10th, 1llth,

and 12th grade lcvels.

2. The reading program, over a three-year period, has been

e g e e e

effective in the growth of the slow learners reading ability.
A regression analysis indicates that those students'in the
experimental group do continue to develop skills in reading,
whereas those in the control group do not. In fact, thosc in the
contrxol gr~:p seemed to regress in their recading skills.

3. The 7th grade special arithmetic program has been ecffec-~
tive for the slow learner population, but the growth realized
in the 7th grade for the experimental group did not continue
through the 9th grade.

A close look should be taken at the 8th and 9th grade programs

to determinc what changes in testing and teaching occurred.

Full Tt Provided by ERIC.
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4. Even though employers supervising work experience students
became more exacting and morc discriminating in'their ratings
of students, significant growth in work attitudes and skills
aélmeasured by erployer evaluations 6ccurred.

5. While work attitudes and performance improved markedly
in the threc years of demonstration, the grades in academic
subjects and teacher ratings of academic performance did not
discriminate between those students who participated in work
experience and those who did not. Whilé,these findings may be
due to selection factors favoring the initizl academic perfor-

mance of those not entering work experience, the data do not

indicate that work experience improves academic functioning.
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CHAPTER X

SUMMARY AND CONCLUSIONS

Research relating to school dropouts and programs for the
amelioration of educational experiences for slow-learning, socially
alienated students preceded the Demonstratior. This research
found that the school dropout mects with difficulty in succeeding
at academic tasks in school, has fewer part-timc jobs while in
school, and has difficulty finding pcrmanent cmployment after
leaving school.

In addition, teacher attitudes and academic pressurc related
directly to the reinforcement of poor student attitudes and
- pooxr academic achievement.

Research also stressed the importance of the home background
and the nccessity for bringing éhe parents closer to their own

children and to school programs as a factor in reducing school

dropouts.

The lack of pre-vocational information and cducation was
shown by rescarchers as a cause of failure in thc world of work
by dropout students.

The reported demonstration was an attempt to meet the needs
of "dropout-pronc" students in the public sccondary schoolsf
To meet these objectives, the program was designed to:

‘1, Prepare the’student with learning difficulties for

vocational successcs.,
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2. Reﬁain the slow-learning and socially alienated student
in the school program through the twelfth yecar.

3. Provide opportunity for and'guidance toward adequate per-
sonal and emotional development.. ‘

4. Pacilitate the transition of dropout-prone students
through the elementary séhool, the junior high school, the senior
‘high school, and the world of work and family living.

The demonstration began in 1963, with thc establishment of
of full-time classes ih grades 7, 10, 11, and 12. In 1964-1965,
classes were added for grade 8. During the last year of the
program, threcc full-time classes were in operation in each
of grades 7, 8, and. 9: and two full-time classcs cach in grades
10, li, and 12.

students involved in the cxperimcntal group for demonstration
purposes were selected by using the following criteria: intel-
ligenée, reading achievément, general achievement, social
economic status, and adjustmeﬁt to school. For comparison, a
control group was selected on the basis of the above five factors;
but this group did not receive curricular adjustments, work
experience, and the services of non=teaching personnel assigned

to the demonstration program.

The non-teaching staff of the demonstration project consisted
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Administrative Director, provided by Southern Illinois
University for policy formulation and research analysis;

Project Coordinator, who was responsible for the day-by-day
direction and supervision cf program operations;

Curriculum Supervisor, under the direction of the Project
Coordinator, worked directly with teachers, coordinated
curriculum workshops, and in-service training. He selected,
devised, purchased, and distributed instructional matecrials
for the teachers in the program, and worked closely with
individual students, parents, and teachers in cases requir-
ing consultative help.

Work Experience Supervisor established contact with commer-
cial employers, Unions, and interested citizens as necessary
in the establishment of work-study placements. He had gen-
eral supervisory responsibilities for operation of the
Curriculum Demonstration Program.

The Sheltered Workshop Manager ran the service station
training school and supervised the students assigned to this
pre~-vocational experience.

A Demonstration Teacher worked with the Curriculum Supervisor
in planning and initiating classroom demonstratlions of methods
and learning experiences found to be most appropriate for the
dropout~-prone student.

Social Worker. During five months of the last year of the
prograrm, a qualified social worker was employed as parent-visi-
tation worker. She helped the teachers to obtain closer
contact with the homes and interpreted the program to parents.
Teaching staff provided by the Quincy, Illinois, Public
School System received in-service training in bi-weekly faculty
eetings, small-group sessions, individual conferences, and on-

go’ug ccnsultation with the Curriculum Supervisor. In addition,

all teachers attended an annual four-week summer workshop.

©
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Summer workshops and in-scrvice training were aimed at
developing skills in the arcas of sensitiQity to human nceds,
knowlcdge of social class differcnces, classroom dynamics, and
the teaching of individualized rcading. Consultants worked with
teachers during the summer workshops in the above-mentioned arcas.

An extensive review of curriculum contcont and methodology
is contained in a companion volumc tb this report. This review
could serve. as a curriculum guidc for schools wishing to institute
such a program.

The curriculum was designed to be used in almost any second-
ary school. The organization of classcs followed closely thc
traditional school subjects. There was an cmphasis on commun-
ication skills, attitude development, and vocational information.
A work cxperience program was supplcmented, and coordinated with,
the classroom program. Every attempt was made to enhance the
self-concept of the student with successful cxperiences, and to
reward successful problem solution on the part of the student.

A major departure from traditional public school practicc was the
assignment of project teachers to only four hours of teaching
duty, and the provision of two hours per~day for curriculum

preparation and individual student counseling.
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Students sclected for the experimental group were of low-
average intelligence, ranging between 70 and 109 I.Q. on the
California Test of Mental Maturity; The sclected students
median rcading achicvement was 4.8 at the énd of the sixth
gradc. Ali students were retarded at lcast two years in cither
reading or arithmetic, or the two combined. Eighty-nine pcr
.cent of the demonstration students were rctarded onc ycar or
- more in rcading achievement. The general academic achicvement
of the project students was at lcast one year bechind their
grade level. The majority of project students came from homes
which arc located in the lower cocio-ecconomic arcas of the city.

A tcacher-rating scalc was utilized, and those studcnts
scoring highest on withdrawnness and aggression werce given
priority for thc program. A distinguishing characteristic
of students in the program was a limiting sclf-conccpt and lack
of confidence in their own lcarning ability.
| Parents in general sccecmed to share this lack of confidence
in the individual students, and had little hope that their
children would succced in school. Such studenté developed
several kinds of defense mechanisms which tended te increcase

their academic disability. Among such defcnsc mechanisms were

the “sour gfapes“ syndrome, disruptive behavior in the classroom,
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| rationalizations about their inability to perform academically,
‘and the ‘habit of shifting rcsponsibilities to tecachers and other
authority figures.
Students reactcd in a very positive way to the program.
They liked the individual attention and the help they received.

They repeatedly indicated to cousclors that they werce happier

|

|

r

i
in the project classes than they had ever been before in school.
There was somé recaction to the "coddling" that they received in
project classcs, but for thce most part, their attitudces were
characterized by the following: "I like the program because
they do try to help you in your work. They undcrstand you, and |
they want to help you. They ncver tﬁrn you down."

A large percentage of the Curriculum Demonstration Program
students partiéipated,in the work expericnce program. One
hundred forty-nine students werc assigned work ekberience jobs
during the three years. These students were sclected from the
9, 10, 11, and 12 gradcs.

The seventh anduﬂ;th"grade students participated in group
work within the classroom and inltre community. Examples of
seventh and eighth~grade work cxperiences included stuffing of
mailings for the United Fund and Mental Hcalth agencies, the

assembly of houschouldetype flags for sale in the community and

the subscquent distribution of these flags, and other tasks of this

naturc.
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Aruitoxt provided by Eic:



St sl e S R i R S T S S R R G VI O N R R o

1

~102-

'“COmmunity work placements included many diverse occupations.
Selections were made for their value in teaching a respect for
work, in developing student confidence, and on the basis of
competent supervision>being available to the student.

Sheltered ﬁork experiences were instituted throughout the
program ﬁo develop positive work attitudes and to hring the
student to a level of work proficiencf that would predict

A'suQCess.fsr placement in a community work experience situation.'

A service station was leased from an oil company, as a
means of developing sales techﬁiques. proper dress, employei- -
employee relationships, and good work habits. Speéial automotive
classes were designed to acquaint the students with minor motox

'tepair and automobile maintenance.

Schdol supply stores were established in both the junior
and senior high schools for those students expressing an interest
in this type of work. A general building maintenance work train-
ing program was included for those interested and for those not
eligible for other ﬁrograms. After a student had achieved an
established evaluation in any of these sheltered work exper-
iences, he was eligible for placement in a commercial work
experience. 4Pay>1eve1s reflecting.the ability of_thg student

werexbased,upon’employer;evaluations.
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The work experience program was the most significant
positive influence in building a feeling of community goodwill
toward the project.

A statistical analyw.is of data obtained on the progress of
the studenté through the three years of the demonsfration
program indicated the following conclusions:

1. The program was significantly successful in improving
holding power of the school. Approximately one-half as many
-students actually dropped out of school in the tenth, eleVeﬁth,
and twelfth grades as might have been expected on the basis of
an earlier study in the same school system. It was not possi-
ble to measure the attrition réte in primary experiméntal
group that entered the seventh grade ih'1963-1964, because the
program was not funded through Phase II as odtlined in the
original proposal.

2. The reading program was successful,-producing'signifi—l
qantlj better reading achievement at the end of the three-year
period than was obéerved in the control population.

3,  The arithmetic program prodﬁced significahtly greater

initial gains in the experimental population than in the con-

trol poéulation, but these did not conﬁinue over the three years.

4. Quantitative evaluation. of erployer ratings of students

assigngd@toﬁwork exper ‘ence indicated that their work attitude

g
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and cfficicency improved throughout the three ycars 6f the program
even though subjective evidence indicated that employers became
moxe exacting and discriminating in thei; ratings of work cxper-
iencce students. “

5. In spite of observed improvoment of student attitudes,
improved communication skills, énd succegsfui work cxperience,
students in the work experiencc program did not significantly -
improve in their academic.pcrformancc whcn compared with students
who did not rcccive work cxpericnce.

The abovc conc;usions arc bascd upon the performances of

| those.studcnté initially sclected at £he tenth-grade level., If
it had been possibie for the project to have completed its
’planned flve—ycar cycle, it is highly probable that those stu-
dents for whom thec program was initiated at thc scvcnth-gxadc
level might have shown markedly different academic characteristics.
The indbility to carry thc program to the originally planned
lfive.years‘considerably rcduced the value of inferences from
data cqllect@d on the entering seventh-gradc group because they
had not passed through the modal dropout yecars.

The;comp;etign.of,Phase I of the Project which was fundéd
as. Project D-O 41k,did'ngt cali for cxtensive rescarch analysis,
but a simple status'xgporé; “Most of thé reééarch analysis was

based onfthe,qriginally planned five-year cycle. However, it was

ER&C
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possible with a five-month interim grant (HRD-555-66) to com-
plete certain’inferéhtial evaluations on ﬁhc work .accomplished
through the third year. It must be borne in mind that most of
thesc inferences arc bascd upon the accomplishment of the tenth,
cleventh, and twelf;h-grade grdups_ for whom the intervention
time at the tenth grade Qas not originally thought to bc ideal.
1Mﬁchmbre significant data cduld have bcen obtained, had
it been possible.tb follow the driginal sevchth-grade group
~through the modal dropout years.

However, with the abo#e reservations, the project has been
suqcessful in improving student attitudes téward school, and in
cbnsidef&hly increasing the holdihg power of the school with the
slow-licarning, iow socionéconomic status, socially aiienated stu-
dent.

" The work experiencc‘program has keen markedly sucéessful in
developing gdod work habits and attitudes.toward cmployment. In
spitc of the above gains, there is little evidchcéwof a marked
abiiity of the demonstration project to solve the academic Aiffi-
cultics of the ekperimcnt&l students., A;thgugh all scores favored
the experimenpal populaﬁion over the conﬁrol population, the
differences were not marked or statistically significant.

It is, howevér; fclt by the staff»of the projecct that additional

“study and revision of the curriculum could yct obtain marked

changes in students.
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A significant cvent in evaluating this demonstration project
is the continuing commitment of the Quincy, Illinois, Public
School System and Southcrn\Illinqis Univgréity. This.com=
mitmént‘was madc féllowing the cond of availablc outside re-
sources. The Project ﬁill be continued in full operation through
the school year 1966-67»and 1967-68; Planned rescarch will be
carried out with local resmurces4and.subscqugnt reports may

reinforce or deny thesc initial findings.
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Appendix A
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HOME VISIT REPORT

Student(s)__ . | _ Address -

Parent (s) | ' | Phone:

Interviewer Date

Mother : Present Interested
Father Present Interested
Guardian(s) _ Present Interested
Student(s) Present Interested

Condition of Home

Attitude of parents in cooperating with you in helping'their

son(s) or daughter(s).

Parents evaluation of pProject.

©
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Case Study Checklist

Exercises

1. Family history.
a. Father. (Approximate age; general health; insani:y;
alcoholism; attitude on discipline, education, and
~religion; amount of schooling; occupation; success in
work; personality and temperament, hobbies, recreation,
and other such pertinent information.)

b. Mother. (Same as father.)

c. Siblings. (Number; information about their success in
school; attitude and relation toward Pupil being studieqd,
relation with parents, age, marital status, and other
pertinent information.)

2. Home .,

a. Neighborhood. (Length of occupancy of present residence;
sort of neighborhood; recreational facilities; quiet or
noisy.) |

b. Physical condition of home. {Number of rooms; furnishings,
econemic condition.)

©
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c. Atmosphere. (Do parents live together; idea of home
life; ideas of recreation; attitudes of parents and
children toward one another.)

d. Religion. (To what church does family belong; has it
-strong religious affiliations?) “

Personal history of pupil.
a. Age.
b. Health.
l. eye defects.
2. birth injuries.
3. malnutrition.
. children's diSeases._
5. appears fatigued, sleepy.

P

6. fears.
7. extreme"festlessness, excitability, irritability.
8. mannerisms.

9. any special illness, operations, hospital care.

c. Habits.
1. amount of sleep a day.
2. cleanliness.

3. neatness.
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d. School.
1. list all schools attended from the first grade. |
2. grades skipped or repeated,
3, causes of failure, if known.
4. any prejudices against téachers.
5f I. Q., if available,
6. reports, if available, on conduct, attendance, truancy.
7. habits of study in the classrcom.

8. home study (facilities, how much ddne?)

9. methods of reacting during recitations.

e. Work and allowance. (Nature and number of hours per
week; use made of earnings; amount of allowance, if any.)
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£. Recreation and interests. (Methods of using leisure
time; hobbies.)

g. General characteristics which make him stand out as an
individual. (Shy; self-conscious; impulsive; easily
discouraged; whining; worrying; alibiing; stubborn;
affectionate; jealous; reserved; suspicious; grudge
attitude; day-dreaming; seclusive; other characteristics.)

4. Test Data.
a. Aptitude Test data. (Include I.Q. scores, if available.)

b. Achievement Test data. (Give name of tests, date
administered, results.)

c. Personality or adjustment test data. (Same as above.)
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5. Teacher comments. (Include present teacher(s) and former
teachers, if available.) f

6. Interest Inventory. (Radio programs, television programs,
reading, play, hobbies, movies, organizations, trips enjoyed,
home recreation.) .

7. Interviews and conferences. These can be held with the
child, his parents, pupils who know him and other teachers.
It would be well to have a few specific questions which will o
be asked of all the people interviewed. What are some of
the questions you will use? Do the answers from various
sources have a similarity in pattern?

ERIC
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GRADE IN SCHOOL: 7 - 8 - ¢ -~ 10 - 11 - 12

cumcuwu DEMONSTRATION PROGRAM DATE
PERSONAL DATA SHEET y
(Please Print) P
1955-1956
NAME ~ BIRTH AGE
- T (1Iast) (First) (Middle)y

ADDRESS | | PHONE
SOCI AL SECURITY NO. | SEX: Male Female

Condition of heiath (list any disabilities):

Name of Father (or Step—father)

Where does he work?

Name of Mother (or Step-mother)

Where does she work?

With whom do you live? (Indicate by a check mark)

Both parents Mother only Father only

Grandparents Other Relative (If you live with a
relative or persons other than yﬁur parents please fill out

the following.)

Name of Person

names and ages:

Full Name Age  Full Name

What relationship is this person to you (auat, uncle, etc.)

- How many‘brothers‘and sisters do you have ? Please list

Age
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Hobbies:

School Organizations:

Sports:

Social Activities:

Are you presently employed: Yes _ No

If yes: Place of employment

- Address of employment

Employer's Name

Hours of employment: From ' To

Job Description

Are you interested in a part time job? Yes No

1Z yes, what type of work? List in order of preference.

Did you have a job this past summer? Yes No

If yes: Place of employment

Employer's\name

 Job deséription

ERIC
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List past work experience. (What type of work have you
performed in the last three years?) )

Are you interested in working at the following locations?
(Indicate by a check mark.)

Training School Service (must be 15 years of age)
School Cafeteria - Junior or Senior High

Scheol Store - Junior or Senior High

‘Bookkeeping class (girls only) - Senior High

CLASS SCHEDULE

PERIOD

w
R
v
(&)

—[f i;_ I |

gy

Mon. : Tegch_er
Subject

Ties. subject

Wed. _Ig.acth
Sub3ect

Thurs.

Teacher
Subject

Fri. .

Teachex
Subject

Lunch Period: Fromn To

ERIC
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CDP STUDENT INFORMATION BLANK

Please £ill out all the blanké below that apply to you.
Your teacher will help you if you have difficulty.

1. School « \ Date
2. Name . Sex
3. Address' ' — Phone Number
4. Name of father 4 or Step-father

‘Name of father's employer

‘Yhat kind of worlk does he do?

5. Name of mother or Step-mother

Name of mother's employer

What kind of worlk does she do?

5. With whom do you live? (Indicate by a check mark)

Both patents

Mother only

Father only

Grandparents or other relative

If you live with a relative or persons other than your
parents, please fill out the following:

Name of person

Vhat :elationship is this person to you (aunt, uncle,etc.)

There does he work?

7. How many brothers and sisters do you have? Please list
their names and ages below: |
Name Age Name Age

ERIC
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Name of Child
Grade School
TcacheL

Pupil Adgustment Rating. Shcet

(Do Not Fill In)
L“l-— . ° -

A

w

Directions:

In each of the sets of descriptive statements below pick out

the statements which you think fits the child most aptly--the one which
tne child is most like. Place the letter corresponding to this statement
in the left hand margin. Do not be concerned if the statement does not
apply exactly, arid do not dwell too long on your decision. Your first
judgment is best for this kind of rating. Complete a rating for each
sixth grade Chlld in your room at the end of the year. Thank you.

ayu;w'

O w wln!wzvcatn:ucjxﬁn»c:gsw-n WrAawroOWwXaw >

Others come to him for helpq

Causes disturbances. .

Lacks confidence in himself.

Other pecple find it hard to qet along with him.
Is easily con*used.

Other people are eager to be near him or on his side.
Sensitive, touchy, hurt by criticism.

Shows off, attention getter.

Is self-confident.

Is extremely quiet and passive.

Is a natural leader.

Freguently gets into fights or heated arguments.
Exerts a good influence on the class.

Seems anxious and fearful.

Makes sensible, practical plans.

Breaks rules frequently.

Becomes discouraged easily.

)

Is shy and- retiring.
Others cannot work with him

. Quarrelsome.
. Is tense or ill at ease when reciting or appearing before
. Likes jobs which give him respon31b111ty. a group.

His.presence or absence is not noticed by other chlldren.
" Figures out things for himself.
- Is impulsive and ea511y éxcited.
Tries to bully and domineer over others.
Is quick to see valuable things in other people's sug-
Is hard to get to know. gestions.

¢ ¢ o o

Is boastful. ' ~ .

Takes an.active part in group projects and other activities

3
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Appendix G | ‘

| | PREVOCATIONAL TRAINING - (
‘Evaluation Form - Carriculum Dcmons tration Program

To ~ -"  Fd; training periOd‘endinq

Name of trainee Case Number

- Scale - Point Values chular Classroom.!ork .

' Outstanding 1 Sheltered Work Ewgerlence Programs
Satisfactory 2 | (School store, service station
Needs Improvement 3 training school, school maintenance)
Unsatisfactory 4 | Community Work Experiences

Work Experience | . ‘ Classroom Work
(Place 1-2-3 or 4 below) (Place 1-2-3 or 4 below)
- ¢~ - General . o | .
t e e e e s ele « DPPRAYANCE . . s e e . o e s o o
T e e o o o e e o Punctuality. . « ¢« o e e . .
w e s o o » o o s Attendance . . . .+ ¢ ¢ o o o .
o o o o s o o o Quantity of WOXK « v o o o « o o o
e « « « « « sRelationship with Others. . . . . . .
e o + o Attitude toward Work . . . . « . . =«
., o Desire to Learn. . . « « « .« o o
s e s o - Quality of Work. . . « ¢« o « o o =
| "« o s« «Character e e e e e s e e s
« o« o oCheerfulness. . . . . « o - . -
. Attendance this Period
(If absent or tardy, list number oﬁ days)
e » oo o NO Time Lost. . . . . . . . . =
. o o Number Times Tardy . . . . . . « .
. o o Namber Times Absent. . . . . . . =
e o o Ercusable (yes or no). . . . « . .
Health Status
(Check one)

L ] L ] L ] L ] L ] L ] L ] L ] L] L © GOOd L] L] » [ ] [ e e L] L] - L] L] L

e o o o o o o v o s YUnchanged , . « ¢ ¢« = o o o =

®
°

s ® @
®
.
®

T

TN

C——— -/

!

N m

(] (] (] [ ] a 2 ] coment S (] [ [ ] [ [ o [ ] [ (]

p—————

leflcultles with Training Course
(Indicate if student is having some difficulty in

his prevocat10na1 training.)
Examples: .
1. Student does not follow instructions.
2. Student has difficulty working with tools or
machines.
3. Student lacks accuracy in his classroom work.

&

Signature
Work Experience 3/14/385 Classroom Teacher

ER&C

Aruitoxt provided by Eic:
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A Curriculum Fdr Dropout—-Prone Students

by Charles‘y;;Matthews,\John E. Roam,
‘Marvin H. Rull, et.al.

(ﬁnder,Separate Cover).
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